English Curriculum Intent Statement

The overarching aim for English in the national curriculum is to promote high standards of language and literacy by equipping pupils with a strong command of the spoken
and written language, and to develop their love of literature through widespread reading for enjoyment. — National Curriculum 2014

Intent:
At Sutton on Sea Community Primary School, we have carefully planned our English Curriculum inline with the expectations from the National Curriculum.

We recognise that competency in the four areas of literacy: speaking, listening, reading and writing, needs to be explicitly taught through an English curriculum and must
implicitly underpin learning across the curriculum.

We are ambitious and have high expectations for all of our children. We believe that they can become skilled in all aspects of literacy.

By the time our children leave our school at the end of KS2 our intention is that all pupils:

love to read and write and see it as a valuable part of their day to day lives.

read easily, fluently and with good understanding.

develop the habit of reading widely and often, both for pleasure and information.

have acquired a wide vocabulary, an understanding of spelling and grammar, including knowledge of linguistic conventions for reading, writing and spoken
language.

appreciate our rich and varied literary heritage.

write in a legible, joined style and are beginning to develop their own handwriting style.

understand the value of technology and how it can best be used so that they are prepared for life in modern Britain.

write clearly, accurately and coherently, adapting language and style in and for a range of contexts, purposes and audiences.

use discussion to evidence learning; they should be able to elaborate and explain clearly their understanding and ideas.
are competent in the arts of speaking and listening, confidently making formal presentations, demonstrating to others and participating in debate and
drama activities including performances.

Implementation:




We use a systematic, synthetic phonics programme called Little Wandle, Revised Letters and Sounds to explicitly teach the skills of word reading, spelling, letter
formation and transcription right from the beginning of our children’s learning journey in EYFS.

Children practice reading phonically decodable texts linked to the scheme as soon as they are able to blend sounds and recognise letters.

Whilst the children are learning to decode, we also ensure that we foster their love of stories and reading by providing picture books for them to take home too so
that our parents can share books with their children beyond what they can read independently.

Non-negotiable story time is plan for in every class to ensure that children have the opportunity to listen to a story read to them daily. This is also an opportunity for
teachers to discuss books and authors with the children and to model high quality reading fluency.

English teaching and learning is carefully planned and sequenced using the Literacy Tree scheme of work. Quality texts are selected to motivate and interest our
children and to provide a rich experience reflecting the culture and diversity of modern Britain and the wider world. Skills of spelling, reading comprehension,
transcription and composition for writing are taught through the context of these texts, alongside the development of grammar and punctuation in line with
National Curriculum expectations. Activities to practice speaking and listening skills are incorporated within these sequences including drama, discussion, debate and
performance. From an early age, our children write purposefully across subjects and genres, systematically developing their confidence and skills as writers.

Impact

By the time our pupils leave us at the end of KS2, they will:

have developed competency, knowledge and skills in all areas of literacy.

be able to read easily with fluency and understanding.

have an embedded love of reading. They will know how to select reading materials suited to their interests and also have the confidence to branch out in order to
continue to broaden their reading experiences. Reading will be a part of their lives.

have a growing vocabulary and the confidence to use and apply ambitious words in both spoken and written English.
have excellent understanding of spelling conventions, syntax, grammar and punctuation. They will be able to write clearly and accurately, adapting context and style
for a range of purposes and audiences.

have excellent skills of oracy and be confident and able to articulate their learning verbally. They will be able to discuss, elaborate and explain their ideas and
understanding. They will be competent in the art of speaking and listening, participating in discussion, debate and drama activities including performance.

have an automatic, fluent handwriting style which is neat and legible.

understand when and how to use technology to enhance outcomes and as a learning aid, being prepared for next steps in their education and for life in modern
Britain.




Through regular, robust monitoring of outcomes, we will continually assess the impact of our English curriculum and use this information to continue to develop provision
for our children.

Links to Research

Publication Selected Recommendations How are we applying these to our Curriculum?
The Reading Framework, The key messages from the DfE Reading Framework are the Fidelity to the Little Wandle SSP, staff training, Literacy Tree
DFE, July 2023 importance of high-quality phonics instruction, systematic teaching supplementing the SSP with progressive planning enabling
of reading, fostering reading for pleasure, teaching fluent and teachers to adapt to meet the needs of the children in their
expressive reading through modelling and practice and developing classes.
language comprehension through rich book based talk and High quality texts chosen to reflect diversity and also to

?lsc;ssmn. -:-he frarr:llz\fvork emphamfles that rfeajlng |§ 4 lif meet the interests of children foster love of reading, book
undamental to a child's success In all areas of education and lite, talk sessions in classrooms provide opportunities for

and it provides guidance on how schools and teachers can support teachers to discuss genres and authors thus broadening

all pupils to become confident, skilled readers. children’s reading experiences, all children take home a
reading for pleasure books to foster love of reading beyond
what they can independently access, designated reading
time daily to enable teachers to share a story for pleasure
with the class.

Ample opportunities for reading aloud and modelling
fluency, Little Wandle fluency texts maintain focus on
reading fluently beyond phonically decodable texts,
interventions focus on reding fluency, use of Rasinski’s
fluency rubric to asses and track progress in fluency, explicit
teaching of reading includes prosody from EYFS onwards,
language comprehension is developed through rich book-
based talk in all classes.




Dfe Writing Framework 2025

Summary of the main messages in the writing framework:

e Writing is complex
Writing places significant demands on pupils working memory and
so it is vital to teach it in a sequenced way that helps manage
those demands.

e Teach handwriting and spelling in reception
Teaching handwriting and spelling (transcription) from the
reception year is crucial to ensure that those skills become
automatic for the children. This will free up their working memory
for composition.

e Sentence instruction is essential
All writing is made up of sentences. Knowledge of grammar helps
pupils to control sentences and convey meaning but it does not
support their writing fluency when taught in isolation.

e Spoken language is as important for writing as it is for

reading.

Pupils should compose orally when they are developing their
transcription skills. This can still be valuable even when they can
transcribe fluently.

e Quality is more important than length
Pupils need to master the foundations of writing-handwriting,
spelling and sentence construction. They should not be expected
to write at length until they are ready.

o The reception year is vital
The reception year builds the foundations that support pupil’s
writing throughout primary school and underpin their future
success.

o Identify pupils that need additional support
It is important to identify the pupils that need additional support
with writing as early as possible from reception onwards. Teachers
can then adapt their style of teaching and make it accessible. This
includes giving pupils more time and practice so that they can
make good progress.

Schemes of work selected ensure learning is sequenced and
progressive from EYFS onwards with clear milestones for
assessment. Scope for teachers to adapt planning to reflect
outcomes of formative assessment to close gaps and secure
progress for all.

Handwriting and spelling are rigorously taught in reception,
keeping up with the act of the Little Wandle SSP.

Grammar is explicitly taught through the Literacy Tree
Scheme of work across school. Learning is contextual, within
the quality text being focussed upon. Grammar is not taught
in isolation.

Spoken language is prioritised across school in terms of
pedagogies used and also planned opportunities through
our schemes of learning for children to participate in drama
and spoken word tasks as they build skills to prepare for
writing.

Our school’s approach to writing little and often through the
scheme we have chosen ensures that emphasis is on quality
rather than quantity. Clear success criteria and purpose for
writing enables teachers and children to assess against a
defined criteria so that expectation is clear.

Explicit teaching of writing skills begins in reception in line
with the schemes we have chosen. Clear milestones are set
in reception for transcription and composition and pupils
rigorously tracked.

Teachers use formative and summative assessments as an
integral part of practice to enable them to see when gaps
begin to open for individuals. They swiftly put additional
support in place and make adaptations to planning to try to
close these as quickly as possible. School follow a clear




e It will take time to tackle all of the challenges in writing.
Schools should concentrate initially on teaching high-quality
transcription and sentence instruction, while gradually developing
broader writing skills.

e Avoid focussing too heavily on test preparation
This can limit the development of skills and knowledge, stifling
pupil creativity and wider writing development.

e Leaders must establish the culture and curriculum
Leaders are responsible for:

Establishing a positive writing culture
Developing a well-sequenced curriculum
Ensuring that all teachers are trained to teach writing

roadmap for identifying children at risk of having SEND and
regular SEND spotlight meetings enable teachers to discuss
concerns with SLT as they arise.

The new scheme chosen by the school plus rigid timetabling
ensures that all children receive a broad and balanced
curriculum without disproportionate emphasis on test
preparation.

Leaders have provided schemes which they felt were
needed in the school to help to build skills and knowledge
amongst staff and also a consistent approach towards
teaching and learning across the school. This is
supplemented by CPD which can be accessed through the
scheme or through other places such as the LEAD Hub. The
English LEAD keeps up to date with new developments and
initiatives and leads CPD/shares this with staff to ensure
everyone keeps up to date.

‘We Need To Talk’ The Oracy
Commission 2024

Key Findings:
The report calls for oracy — the ability to speak, listen and
communicate effectively to be recognised as the ‘fourth R’ of
education alongside reading, writing and arithmetic.
The report recommends embedding oracy across the curriculum,
providing specialised teacher training, developing new assessment
methods and fostering a culture of dialogue to prepare children for
a changing world in the future.

e The FourthR
Oracy should be an equal priority to reading, writing and
arithmetic, integrating speaking and listening to all subjects.

e  Curriculum integration
Speaking, listening and communication should be woven into
every subject and extra-curricular activity.

e Teacher Training

As a school we recognise the refreshed focus on oracy. We
recognise that our children enter school with poor language
skills ad vocabulary and that if we are not proactive in terms
of how we teach, develop and value oracy, this will not
improve and our children will be disadvantaged as they
enter the world in the future.

Our school places emphasis through our teaching and
learning policy, on promoting skills of oracy across
curriculum subjects. We value children’s voices and strive to
gain 100% participation in lessons where we promote
learning through collaboration and talk and value all
contributions.

As we develop our teaching and learning policies and
practice as a team, we regularly discuss how our children
best learn and recognise the things that may hinder our




Teachers need specific training and ongoing professional
development to effectively teach and support oracy in the
classroom.

e New Assessments
The report suggests creating new assessment methods that can
properly measure and value children’s progress in oracy.

e School Culture
Schools should foster a culture that prioritises dialogue and
communication from all students from early years through to
higher education.

children’s oracy development both from within and outside
of the school. We discuss effective teaching and learning
and promote and share different strategies amongst staff to
ensure that oracy plays an important role in teaching and
learning in every class across school.

In EYFS, children’s oracy is tracked through Development
Matters along with each strand of learning. We are
currently exploring how we can develop a system which will
enable us to track, monitor and value oracy across school so
that we can implement this. We use the SHREK approach
towards oracy in EYFS and through Little Wandle focus on
the skills of promoting pupil voice, understanding how we
can value it and decide what we can add which is of value,
rather than taking the lead.

We are currently developing our whole school culture and
approach/pedagogy within school and we will ensure that as
part of that, we pay close attention to oracy and how we
prioritise dialogue across school.

EEF research and reports
regarding Literacy in Primary
Schools, ‘Improving Literacy
in KS1’, ‘Improving Literacy
in KS2’ and ‘Preparing for
Literacy’.

Key recommendations/consistent themes from the reports
across key stages:
e |ntegrate reading and writing
Reading and writing instruction should be combined in every
subject to build foundational knowledge and deeper
understanding, with students learning to recognise the features
and conventions of good writing within their specific subjects.
o Develop Language capabilities
Explicit teaching of vocabulary, spelling, grammar and
punctuation is crucial for improving writing skills.
e Support reading comprehension

Teachers plan opportunities for writing across the
curriculum ensuring that the same standards are evident
and skills taught are applied across different contexts.

Chosen schemes ensure explicit teaching of vocabulary,
spelling, grammar and punctuation within the context of the
text and linked to expected outcomes.

All teaching in English is underpinned by quality text
reflecting diversity and also chosen for motivation and
enjoyment.




Provide a balanced and engaging approach to reading that
helps both decoding and comprehension, supported by diverse
literary experiences and activities.

e Targeted interventions
Implement high-quality, structured interventions for struggling
students, using accurate assessments to identify and meet their
needs effectively.

e Subject-specific literacy
Prioritise and teach literacy skills that are specific to each
subject area across the curriculum.

e  Structure and support for writing
Help students to break down complex writing tasks by providing
sentence starters, planning support and checklists for review,
allowing them to monitor and improve their own work.

e Foster Engagement
Emphasise the motivation and active engagement with
different genres and media to develop a genuine interest and
persistence in reading and writing.

e Utilise structured talk
Provide opportunities for structured talk, such as debates or
presentations to build speaking and listening skills and support
literacy development.

e Emphasise modelling and practice
Teach writing composition strategies through clear modelling
and supported practice, building from foundational
transcription and sentence construction skills to more complex
composition.

Children are supported with targeted interventions such as
phonics, precision teaching, Reading Rocketeers, Fluency,
Language for Thinking, individual reading practice. We also
implement interventions which have been suggested by
external professionals for individual children.

Subject Leaders monitor standards of literacy specific to
their subject area and promote high expectations.

Teachers plan a range of adaptations to enable all children
to meet the learning intention. Success criteria are clear and
enable teachers and pupils to remain focussed on desired
outcomes and pupils to be able to self-assess to ensure that
they have met their targets and improved based on previous
attainment.

Writing genres are mapped out across the school to ensure
coverage, balance and variety over time.

Focus on oracy through the schemes which we have
selected. In our classrooms children’s voices are valued and
our chosen pedagogies ensure that children have the chance
to talk, work collaboratively and rehearse responses
frequently.

The schemes we have chosen provide ample opportunities
for explicit modelling and also provide WAGOLLS to ensure
high expectations in line with year group outcomes to
secure quality.




How learning in the Early Years Foundation Stage provides a range of experiences and a secure knowledge base, on which the
curriculum in English builds.

In EYFS, there are seven areas of learning and development that set out what providers must teach the children in their settings. All areas of learning and
development are important and inter-connected.

Three prime areas are particularly important for learning and forming relationships. They build a foundation for children to thrive and provide the basis for
learning in all areas.

These are the prime areas:

e Communication and language

e Physical development

¢ Personal, social and emotional development

Providers must also support children in four specific areas, which help strengthen and develop the three prime areas, and ignite children’s curiosity and
enthusiasm.

The specific areas are:

e Literacy

e Mathematics

e Understanding the world

e Expressive arts and design

The areas pertinent to the English curriculum are:

Communication and Language

The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth interactions from an early
age form the foundations for language and cognitive development. The number and quality of the conversations they have with adults and peers throughout
the day in a language-rich environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say with new
vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction,
rhymes and poems, and then providing them with extensive opportunities to use and embed new words in a range of contexts, will give children the
opportunity to thrive. Through conversation, storytelling and role play, where children share their ideas with support and modelling from their teacher, and
sensitive questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structures.




Literacy

It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language
comprehension (necessary for both reading and writing) starts from birth. It only develops when adults talk with children about the world around them and
the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the
speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves
transcription (spelling and handwriting) and composition (articulating ideas and structuring them in speech, before writing).

Throughout EYFS, we have set out clear milestones to enable the children to work towards achieving the Early Learning Goals in each of the areas.
Communication and Language ELG: Listening, Attention and Understanding Children at the expected level of development will:

e Listen attentively and respond to what they hear with relevant questions, comments and actions when being read to and during whole class discussions and
small group interactions.

¢ Make comments about what they have heard and ask questions to clarify their understanding.

¢ Hold conversation when engaged in back-and-forth exchanges with their teacher and peers.

Spealing ELG: Children at the expected level of development will:

e Participate in small group, class and one-to-one discussions, offering their own ideas, using recently introduced vocabulary.

e Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-fiction, rhymes and poems when
appropriate.

e Express their ideas and feelings about their experiences using full sentences, including use of past, present and future tenses and making use of
conjunctions, with modelling and support from their teacher.

Literacy ELG: Comprehension Children at the expected level of development will:

e Demonstrate understanding of what has been read to them by retelling stories and narratives using their own words and recently introduced vocabulary.
e Anticipate — where appropriate — key events in stories.

¢ Use and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes and poems and during role-play.

ELG: Word Reading Children at the expected level of development will:

¢ Say a sound for each letter in the alphabet and at least 10 digraphs.

e Read words consistent with their phonic knowledge by sound-blending.

¢ Read aloud simple sentences and books that are consistent with their phonic knowledge, including some common exception words.

ELG: Writing Children at the expected level of development will:




e Write recognisable letters, most of which are correctly formed.
e Spell words by identifying sounds in them and representing the sounds with a letter or letters.
e Write simple phrases and sentences that can be read by others.

In our school, we have set out the milestones for progression towards reaching the Early Learning Goals as follows:




Communication
and Language

ELG: Speaking

ELG: Listening, Attention and Understanding
Children at the expected level of development will:

= Listen ottentively and respond to what they hear with relevant questions, comments and actions when being read to and during whole class discussions and small group interacticns.

Children at the expected level of development will:

* Partficipate in small growp, class and one-to-one discussions, offering their own ideas, using recently introdvced vocabulary

Early Learning Geals

* Maoke comments about what they have heard and ask questions to carify their understanding.

* Held conversafion when engaged in back-and-forth exchanges with their teacher and peers.

. = Offer explanations for why things might happen, making vse of recently intreduced vocabulary from stories, non-fiction, rhymes and poems when appropriate.
* Express their ideas and feelings about their experiences using full sentences, including vse of past, present and future tenzes and maoking use of conjunctions, with madelling and support fram their teacher.

Communication
and Language

Building Feundations of
Communication
Focus: Establishing basic
conversations skills, listening and
responding.

Key Skills:
Begin to toke turns in conversations
with peers and adults,
Start to use simple phrases to
express needs, ideas and feelings.
Respond fo simple prompts and
questions from adults.
Begin to use some new vocabulary
in familiar contexts.
Begin listening to and join in with

familiar stories, rhymes and songs.

Expanding Vecabulary and
Sentence Structures
Foaews: Enhancing vocabulary and
sentence complexity.

Key Skills:

Begin to vse more varied
vocabulary in deily conversations
Use sentences with twao or mare
clauses to express ideas (e.g. |
went to the park and saw o dog)
Begin to engage in role play with

peers, demenstrating an

Ask and answer questions to
lexplore ideas and clarify

understanding.

understanding of simple scenarios.

Expanding Vecabulary and
Sentence Structures
Fecws: Enhancing vocabulary
and sentence complexity.
Key Skills:
Begin to engage in role play
with peers, demonstrating an
understanding of simple
scenarios.
Ask and answer questions to
explore ideas and clarify
understanding.
Connect one idea or action to
another, using a wider range of
lconnectives.
Ask questions to find out more
and check they understand what
has been said to them.
Listen and talk about stories to
build familiarity and
understanding.

Building Cenfidence in self-
expression
Focus: Encouraging children to
express opiniens, thoughts and
ideas more freely.

Key Skills:
Express personal preferences
and reasons (e_g. | like this book
because._ )
Engage in hock and farth
conversations where children
explain or elaborate an their
ideas.
Use language to describe events
and activities in greater detail.
Ask more detoiled questions to
clarify understanding and
encourage others to share.
Listen to and talk about selected
non-fiction to develop familiarity
with new knowledge and

vocabulary.

Inereasing Complexity in

Conversation

Focus: Developing the ability to

engage in extended

conversations.

Key Skills:

Engage in longer conversations

with adults and peers.

Begin to vse conditional language

(e.g. if we go outside, we can

play with the ball)

Use a brooder range of

vocabulary to describe abstract

concepts and express feelings.

Contribute towards group

discussions and share ideas within

a group setting.

Retell the story once they have

developed a deep fomiliarity

with the text, some os exact

repetifion and some in their own

words.

Use talk to help to work out
problems and organise thinking
and acdfivities and to explain how
things work and why they might
happen

Mastery and Independent
Communication

Fazus: Independent use of language
and understanding of communication.
Key Skills:
Use language independently to
lorgonize thoughts and share ideas
with others.
Engage confidently in o variety of
conversations incleding with
unfamiliar adulis and children.
Begin to vse language to explain and
justify opinions and ideas.
Show an understanding of a range of
vocabulary and language structures,

using them fluently in context.
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ELG: Coamprehension

Children at the expected level of development will:

Early Learning Geals

* Demonsirate vnderstanding of what has been read to them by retelling stories ond narratives vsing their own words and recently introduced vocabulary.

* Anticipate — where appropriate — key events in stories.

* Usa and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes and poems ond during role-play

ELG: Word Reading

Children at the expected level of development will:

* Say a sound for each letier in the alphabet and at least 10 digraphs

. * Read words consistent with their phonic knowledge by sound-blending.

* Read cloud simple sentences and books that are consistent with their phonic knowledge, including some common exception words.

ELG: Writing

Children at the expected level of development will:

= ‘Write recognisable letters, most of which are correctly formed.

* Spell words by identifying sounds in them ond representing the sounds with a letter or letters.

* Write simple phrases and sentences that can be read by others.

Literacy

g

—

Cemprehensien: Listen and enjoy
sharing a range of books.

Hold a book correctly, handle with
care.

Know that a book has a beginning
and an end and can hold the book
the right way vp and turn some
poges appropriately.

Know that text in English is read
top te bottom and left to right.
Know the difference between text
and illustrations.

Recognise some familiar waords in
print, e.g., own name or advertising
lagos.

Enjoy joining in with rhyme, songs
and poems.

Explain in simple terms what is
happening in a picture in a familiar
story.

Complete a repeated refrain in o
fomiliar rhyme, story or poem

being read aloud.

Cemprehension:
Experience and respond to
different types of books, e.g.,
stary books, factual /real-weorld
books, rhyming and non-rhyming
staries, realistic and fantasy
stories.
Respaond to ‘who', “where’ “what’
and ‘when' guestions linked to
text and illustrations.
Make simple inferences fo answer
)res.,-"'no questions about
characters’ emotions in o familiar
picture book read aloud to them,
Fwith prompts.
Sequence two events from a
familiar story, vsing puppets,

pictures from book or role-play

Comprehensian: Use picture
clues to help read a simple text.
Make a simple prediction based
on the pictures or text of a
straightforward story that is
read aloud to them.

Show understanding of some
words and phrases in a story
that is read aloud to them.
Express a preference for a book,
song or rhiyme, from a limited
selection.

Play is influenced by experience

lof books (small world, role play).

ICemprehensien: Retell stories in
the correct sequence, draw on
language petterns of stories.
[With prompting, show
understanding of many commaon
words and phrases in a story that
is read aloud to them.

[Suggest how an unfamiliar story
read alovd to them might end.
[Zive a simple opinion on a book
they have read, when prompted.
Recognise repefition of words or
phrases in o short passage of
text.

Plzy influenced by experience of
baoks

Innovate a well-known story with

support.

Cemprehension: Corractly
sequence o story or event vsing
pictures c:nd;"or captions.

Make simple, plavsible
suggestions about what will
happen next in o book they are
reading.

Know the difference between
different types of texts (fiction,
nonfiction, poetry)

Make inferences to answer o
question beginning "Why do you
think___2' in a picture book that
has been read to them, where
answer is clearly signposted.
Play influenced by experience of
books - gestures and actions used
to act out a story, event or rhyme

from text or illustrations

Camprehension: Play influenced by
experience of books - act out stories
through role play octivities, using
simple props (e.g. hats, masks,
clothes, etc.) ond appropriate

vocabulary. Innovate a known story.

Recall the main points in text in the
correct sequence, using own words

and include new vocabulary.

‘When prompted, say whether they
liked or disliked a book, and give a
simple justification or make a
relevant comment.

‘With prompting, sometimes show
understanding of some less familiar
words and phrases in a story that is

read aloud to them.
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Phonics
Little Wandle

Phase 1/2

Hear general sound discrimination,
identify rhythm, rhyme, alliteration
and be able to arclly blend and

segment simple words.

Werd Reading: Hear general
sound discrimination and be able

te orally blend and segment.

Phase 2

Know grapheme phoneme
correspondence of 19 letters.
Blend -with known letters for
reading VC and CVC words.
(Orrally segment for VC and CVC
waords for spelling

Know high-frequency common

words [the, to, no, gal.

'Weord Reading: Read individual
letters by saying the sounds for
them.

Blend sounds info words, so that
they con read short words made
up of known letter-sound
correspondences. Read a few
lcommon exception words matched

toe the school's phonic proegramme.

Phase 2

Consolidate skills as in Avtumn 2.
Recognise digraphs -ck +
consonant endings - f, |l ss
Know tricky wards - the, to, and,
no, go, |

Blend and segment known sounds
for reading and spelling VC,
(CWC, CVCC

Werd Reading: Read individual
letters by saying the sounds for
them.

Blend sounds into waords, so that
they can read short words made
up of known letter-sound

correspondences_

Recd o few common exception
words matched to the school’s

phonic programme.

hhuse 2/3

IConsolidate Phase 2 skills.

Begin Phase 3 skills —

[Krnow the remaining grapheme -
phoneme correspondence for j, v,
W Xy Iy T QY

[Know the 4 consonant digraphs —
shy thy chy ng

[Know @ vowel digraphs — ai, 2=,
08 GR G5, 05, UL, oW, of

[Know trigraph igh,

[Know tricky werds, the, to, he,

she, we, me, be, was, my

Ward Reading: Reod some letter
groups that each represent one
sound and say sounds for them.
Read simple phrases and
sentences made up of words with
known letter—sound
correspondences and, where
necessary, a few exception

words.

Phase 3

Consolidate phase 2 and 3
skills.

Know trigraphs ear, ure, oir
Know vowel digraph er

Read tricky wards they, her, all,
are

Confinue to apply knowledge of
blending and segmenting to
reading and spelling simpla
two-syllable words and

captions.

Werd Reading: Read some letter
.groups that each represent one
sound and say sounds for them.
Recd simple phrases and
sentences made vp of words with
known letter—sound
correspondences and, whers
necessary, a few exception
waords.

Phase 3/4

Conzolidate phase 2 and 3 skills.
Read CVCC words

Know adjacent consonants — sk, gr, sk
try dr, ser she 520 Pl 96 £ 5 30 w0
Read tricky words do, when, out
what, said, have, like, so.

Represent each of 42 phonemes by
a grapheme and blend phonemes to
read CVC words and segment CVC

words for spelling.

"Write longer senfences using phonic
knowledge, write digraphs and

trigraphs.

'Weord Reading: Read some tricky
words from Phose 4 =.g. said, like,
have, so.
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Emergent writing: Develop
listening and speaking skillz in a
range of contexts. Aware that
Fwriting communicates meaning.
Give meaning to marks they make.
Understand that thoughts can be
written down. Write their name
lcopying it from @ name card or try
te write it from memory.
Coampesition: Use talk to organise
describe events and experiences.
Spelling: Orally segment sounds in
simple words.
"Write their name copying it from a
name card or try fo write it from
memory.
Heandwriting: Know that print
icarries meaning and in English, is
read from left to right and top to
bottom.

Draws lines and circles

Emergent writing: Copies adult
writing behaviour e.g. writing on
a whiteboard, wrifing messages.
Makes make marks and drowings
using increasing control. Know
there is a sound /symbol
relationship. Use some
recagnisable lefters and own
symbaols. Write letters and
strings, sometimes in clusters like
words.

Composition: Use talk to link
ideas, clarify thinking and
feelings. Understands that
thoughts and stories can be
written down.

Spelling: Crally spell VC ond
CVC words by identifying the
sounds.

"Write own name.
Hanchwriting: Form letters from
their name correctly. Recognise

that after a word there is a space

‘Write graphemes and digraphs
when they hear them, using a
sound mat or sound wall for

support if nesded.

Emergent writing: Use
appropriate letters for initial
sounds.

Cempesition: Orolly compose a
sentence and hold it in memory
before attempting to write it.
Spelling: Spell to write VC and
CVC words independently using
Phose 2 graphemes.
Hanedwriting: Shows o dominant
hand. Write from left to right
and top te bottom. Begin to form
recognisable letters.

‘Write graphemes and digraphs
when they hear them, uzing a
sound maot or sound wall for

support if needed.

Emergent writing: Build words
using letter sounds in writing.
Composition: Orally compose a
sentence and hold it in memory
before attempting to write it and
use simple conjunctions.

Spelling: Spell to write VC, CVC
and CVCC words independently
using Phose 2 and phase 3
graphemes.

Spell some irregular common
[tricky] words e.g. the, o, no, go
independantly.

Hancwriting: Holds o pendil
effectively to form recognisable
letters. Know how to form clear
ascenders and descenders.

‘Write graphemes and digraphs
when they hear them, using a
sound mat or sound wall for

support if needed.

Emergent writing: Confinue to
build on knowledge of letter
sounds to build words in writing.
Use writing in play. Use familiar
words in their writing.

“Write o

sentence with a full stop.

Compesition: simple|
Spelling: Spell words by drowing
an knowladge of knarwrn|
grapheme correspondences.

Make phonetically
attempts  when

plausibla
writing  more
complex unknown words.

Handwriting: Form most lower-
case |letters correctly, starting and
finishing in the right place, going
the right way round and correctly
arientated.

between words.

Include spaces

‘Write more graphemes from
memaory and write a simple

sentence using phonic knowledge

Emergent writing: Show owareness
of the different audience for writing.
"Write short sentences with werds with
known letter-sound correspondences
using a capital letter and full stop

Write a

narrative in short sentences with known

Compesition: simple
letter-sound correspondences using o
capital letter ond full stop.
“Write different text

different purposes [e.g. lists, stories]

forms for]
instructions.

Begin to discuss features of their own
writing e.g. what kind of story have
they written.

Spelling: Spell words by drowing on
knowledge of known graopheme
correspondences.

Make phonetically plausible attempts
when writing more complex unknown
words e.g. using Phase 4 CCVCC
Spell irregular commeon (tricky) words
eg., he, be,
independently.

she, we, me
Handwriting: Use a pencil confidently
to write letters that can be clearly
recognised and form some capital

letters correcthy.

Re-read what they have written to
chack that it makes sense

Hancwriting

Handwriting N.B. The lefters children can form correctly will relate fo their nome, phonics phases and other letters which children have been taught to form correctly.




Things Are
Maurice Sendak

10+ sessions, 2+ weeks

Own version ‘wild thing’ narratives
Labels, captions, oral re-telling,
} developing a new character

Bringing the Rain
to Kapiti Plain
Verma Aardema

10+ sessions, 2+ weeks

Tourist information leaflets
Labels and captions, retellings, simple
explanations

Talents & powers - Spring 1

The Magic
Paintbrush
Julia Donaldson
and Joel Stewart

10+ sessions, 2+ weeks

Own version ‘overcoming’ tales
Thought bubbles, labels, oral re-telling,
writing in role, thank you letters

Alternative character versions Al
Labels, notes of advice, adverts

Little Red
Lynn Roberts and S\lv

David Roberts

10+ sessions, 2+ weeks

Ml

sup v mm, 1)

tive ch

Literacy Tree
EYFS English Curriculum

OR Anansi
Gerald McDermott

10+ sessions, 2+ weeks

Booklets about

Labels and captions, call-and-response
poems, descriptive posters, simple
explanations

Look up!
Nathan
Bryon and
Dapo Adeola

10+ sessions, 2+ weeks

Non-chronological
Dialogue, diaries, re-telling
(oral dictation), mini-
autobiography, ship's log

OR Halibut
Jackson
David Lucas

10+ sessions, 2+ weeks

Narrative sequels

Signs and labels, captions,
invitations, thought bubbles,
advertisements, letters of
advice

Ning and 1AM HEERY FINCH ~ ORI1am
the Night ¢ Henry
Spirits Finch
Adriena Alexis
Fong | Deacon

10+ sessions, 2+ weeks 10+ sessions, 2+ weeks

Information texts about Guidebooks - How to Think
night spirits Timetables, thought-bubbles,
Posters, advice letters, party lists, commands, letters of

invitations advice

Sowing a seed - Spring 2

OR Super Milly and
the Super School
Day

Stephanie Clarkson

10+ sessions, 2+ weeks

Letters of encouragement; a retelling;
song lyrics and job applications

. The Tiny Seed
{ Eric Carle

10+ sessions, 2+ weeks

i Advice leaflets

Labels and captions, advice, retellings,
writing in role, narrative, letter

Laveeh Child

1 Will Not Ever
Never Eata 2« ;ARDENER
Tomato

Lauren Child

10+ sessions, 2+ weeks

Own stories about a fussy eaters
Statements, writing in role, shopping

lists

- & OR Th
u EXTRAURDINARY | By

Gardener
Sam Boughton

10+ sessions, 2+ weeks

Narrative inspired by the original text
Labels, letters of advice, instructions,
narratives




Weirdo
Zadie
Smith and
Nick Laird

10+ sessions, 2+ weeks

Instructional guides to
being brave

Writing in role, letters,
captions and labels, narrative
retellings

Cave Baby

Julia Donaldson and Emily

Gravett

10+ sessions, 2+ weeks

Narrative retellings

Labels and captions, informal letters

OR My
Shadow is
Pink

Scott
Stuart

10+ sessions, 2+ weeks

Leaflet

Innovated spoken rhymes,
questions, notes and advice,
lists, instructions

Naughty Bus

So Much
Trish
Cooke
and Helen
Oxenbury

10+ sessions, 2+ weeks

Own ‘So Much’ narrative

poems
Past tense sentences,
writing in role, performance/
narrative poetry

The Night
Pirates
Pete
Harris
and
Deborah
Allwright

10+ sessions, 2+ weeks

‘How to be a pirate’ guides
Writing in role, letters, labels
and captions

and And Tango
tﬂHﬂU Makes Three
makes Justin
I'PP Richardson
and Peter
o Parnell

10+ sessions, 2+ weeks

Alternative version
narratives

Signs and lists, writing in role,
letters of advice, ‘new baby'
cards

Hairy
Maclary
from
Donaldson's
Dairy
Lynley Dodd

10+ sessions, 2+ weeks

Alternative version
narratives

Character description, writing
in role, letters, leaflets

Key Stage 1 ENGLISH Curriculum Overview Cycle A

16 sessions, 3+ weeks

Own adventure stories
Letters, diaries, sequels, non-

chronological reports

The Spider and the Fly
Mary Howitt and Tony DiTerlizzi

10 sessions, 2 weeks

@1ie, home
Jan Oke and Jerry Oke J'O\.lthe‘y

OR The Journey
Home

Frann Preston-
Gannon

uojeAISSUOD
ERIEIES

15 sessions, 3 weeks

Persuasive letters
Posters, lists, postcards, wanted posters,

information reports, short stories

L

There's a

Dear Earth
Isabel Otter
&Clara
Anganuzzi

15 sessions, 3 weeks

Informative leaflet
Future aspirations, a set of
instructions, poems, travel
blogs/ vlogs, persuasive
speeches, letters

There's a Rang-Tan in my Bedroom

James Sellick

OR We
Are Water
Protectors
Carole
Lindstrom

11 sessions, 2+ weeks

Environmental campaign
List poems, non-chronological
reports, chronological

reports (life-cycles), character
description, protest signs

Oi! Frog
Kes Gray
and Jim
Field

g & Twii

10+ sessions, 2+ weeks

Own version rhyming
narratives

Rhyming flipbooks,
questions, captions and
labels

Astro Girl
Ken Wilson-
Max

ASTRO GIRL

C

15 sessions, 3 weeks

Fact files about being
astronauts

Writing in role, commands, ‘how
to’ guides

Cakes in Space
Philip Reeve

15 sessions, 3 weeks

OR Izzy
Gizmo
Pip Jones

10+ sessions, 2+ weeks

Simple explanation
Signage, letters of advice,
lists, labelled diagrams

Space & our world - Autumn 2

OR Toys in
Space
Mini Grey

Found posters, diary entries,
speech bubbles, notes of advice,
space logs, invitations, fantasy
setting descriptions




The Comet
Joe Todd-
Stanton

Similarities & differences - Spring 1 Change & relationships - Spring 2

15 sessions, 3 weeks

Own version narratives
Posters, letters of advice,
poems, descriptions, writing in

Hotel Flamingo
Alex Milway

10 sessions, 3 weeks

Own version ‘alien’ narratives
Descriptions, commands,
letters, nonsense-word
dictionary, poems, non-fiction
reports

Tadpole’
Promise
Jeanne
Willis

15 sessions, 3 weeks

Own version narratives
Simple explanations, speech
and thought bubbles, setting
descriptions, extended
explanations

. : Y " (/ﬂ

OR Leo and the
Octopus

' 0{n}ﬂ]j/ Isabelle Marinov

safoayn
EELITETERTS

vxua

15 sessions, 3 weeks

Fact files

This is Me! posters, letters of
advice, factual descriptions,
logbooks, scripts

Too Small Tola
Atinuke

The Owl and the
Pussy-cat
Edward Lear

10 sessions, 2 weeks

Rhyming poems
Letters, interviews, lists,
instructions

sapphoay

10 sessions, 3 weeks

Egg-spotter’s guides (non-
fiction reports)

Thought and speech bubbles,
diaries, letters, certificates

@oualds

Grandad s
amper

Grandad's
Camper
Harry Woodgate

Gt
o %

15 sessions, 3 weeks

Sequel narratives
Labels, memories poems,
interviews, photo album
captions, postcards

Fanatical about Frogs

QA
X

OR IfAll the
World Were...

pA i are k‘{ Joseph Coelho

10 sessions, 2 weeks

Non-narrative poems
Writing in role, diaries, letters
of advice, short explanations

15 sessions, 3 weeks 12 sessions, 2+ weeks 12 sessions, 2+ weeks

Fantasy journeys - Summer 1 Structures & materials - Summer 2

Lost and Found

Ocean Meets Sky

Oliver Jeffers

15 sessions, 3 weeks

Own version ‘losing/finding’ narratives
Character descriptions, retellings,
advice, instructions, non-chronological

Eric
Shaun Tan

Eric Fan and
Terry Fan

15 sessions, 3 weeks

Own version fantasy

instructions, dialogue

world narratives
Setting & character descriptions,
labels, diaries, postcards, captain’s logs,

Bc\I OR The Magic Bed

o] MagK John Burningham

15 sessions, 3 weeks

Own version stories

Setting descriptions, additional scenes,
description of magical piece of furniture,
lists

CADA_,

B TMST " Andrea Beaty

Ada Twist and the Perilous Pants

The Great
Fire of
London
Emma
Adams

uopuoT JO 314
jeaun :A103sIH

15 sessions, 2 weeks

Persuasive poster, warning

posters, speech bubbles,
letters of advice, certificates

10 sessions, 2 weeks

Dadaji's
Paintbrush
' Rashmi
" Sirdeshpande

15 sessions, 3 weeks

Own version narratives
Labels, captions, character
comparisons, thought and
speech bubbles, fact files

OR Iggy Peck,
Architect
Andrea Beaty
and David
Roberts

15 sessions, 3 weeks

Fact files Labels, character
comparisons, character
descriptions, building
descriptions, posters

Grimwood
Nadia Shireen

Key Stage 1 ENGLISH Curriculum Overview Cycle B

Rosie Revere,
Engineer
U% ’\' Andrea Beaty
Eusmzm
b T R
15 sessions, 3 weeks
Leaflet for local landmarks

Short explanations, writing in
role, reports, adverts




Billy and the Beast

Nadia Shireen

narratives

‘Wanted posters, summaries, emails,

character descriptions, recipes

| Want My Hat
Back

Wolves
Emily Gravett

sBuyL Buian
iadualas

15 sessions, 3 weeks

Non-ch loai

i own

OR Send for a Superhero
Michael Rosen &
Katharine McEwan

15 sessions, 3 weeks

- :

Captions, Infor;ﬁation writing, character ‘Wanted pusterg.letters, speech bubbles,

Cinderella An Art Deco Fairy Tale
Lynn Roberts and David Roberts

10 sessions, 2 weeks

OR The Bear and
the Piano

descriptions and comparisons

2 1o
Ly

T the Fast Loas.

The Bear Under
the Stairs

diaries, emails, character descriptions

Dixie O'Day: In the Fast Lane
Clara Valliumy

OR Goldilocks
using three

WS[MA\J The oo sau
g, s

TO FERCIL

15 sessions, 3 weeks

15 sessions, 3 weeks

Beanstalk
Raymond
Briggs

‘Own version narrative own
Writing in role, notes of advice,
missing posters, diary entries,
letters of thanks

Rubbish

Labels, thank you notes, speech
bubbles, advice postcards,
instructions

. ROAALD
H

gifting i | stories

informal letters

Lost Species
Jess French

15 sessions, 3 weeks

Marrative retellings (including
dialogue), thought bubbles,

OR House

> Held Up By
Trees
Ted Kooser

15 sessions, 3 weeks

reports
Factual descriptions,
advertisernents, explanations,

poetry

12 sessions, 2+ weeks

The Minpins
Roald Dahl

OR The Dragon Machine
Helen Ward

Storybook bears - Spring 1 Beasts & monsters - Spring 2
'B -

Jon Klassen

15 sessions, 3 weeks

Story sequels
Questions, speech bubbles,
letters, lists

T
L & &3imField

David Litchfield

15 sessions, 3 weeks

Own i ives about

Helen Cooper

15 sessions, 3 weeks

tion texts

Letters of advice,
short news reports, writing
in role, retellings, information
posters

Rabbit and Bear by Julian Gough

Letters, retellings, own version
narratives

sBuiyy Buiar
HEETETETS

different versions
by Lauren Child,
Anthony Browne &
Leigh Hodgkinson

15 sessions, 3 weeks

Sequel stories

Wanted posters, letters,
retellings from another point
of view, lists of rules, character
descriptions

A Book of Bears
Katie Viggers

Michael Foreman

15 sessions, 3 weeks

Pamphlets
Letters, setting descriptions, instructions,
narrative retellings, pamphlets, posters

sBuyl Buin
i@2uUads

26 nnons |

15 sessions, 3 weeks

Own version adventure narratives
Danger posters, setting descriptions,
character descriptions, information

The Magic Finger
Roald Dahl

15 sessions, 3 weeks

Own version dragon stories

Dragon guides & encyclopaedia, letters
of advice, dragon machine explanations,
shopping lists, descriptions, letters

15 sessions, 3 weeks




YET|*“ BIRD

Yeti and the Bird
Nadia Shireen

-

15 sessions, 3 weeks

Own version narratives about unlikely
friendships
List of rules, letters, postcards, character
descriptions

After the Fall
Dan Santat

Dragon Post
Emma Yarlett

15+ sessions, 3+ weeks

Guide to look after a dragon

Letter asking for help, note of advice,
instructions, menu, speech bubbles,
Jjourney map, thought bubbles

15 sessions, 3 weeks

Leon and the
Place Between
Angela
McAllister

15 sessions, 3 weeks

Fantasy narratives
Persuasive posters, setting
descriptions, thought
bubbles/diaries, dialogue

The Lost Spells
Robert MacFarlane

15 sessions, 3 weeks

Own version narratives
Lonely hearts advert (character
description), thought bubbles,
diary entry, message in a bottle

OR Nenand
the Lonely

Fisherman 1t
lan Eagleton

and the
Bottle
it Oliver
f g Jeffers

Own version dilemma

letters of advice

The Heart

15 sessions, 3 weeks

OR Julian is o
! Mermaid
:;M Jessica Love

e Lt

10+ sessions, 2+ weeks

Three-verse poems
Instructions, writing in role,
advertisements

The Magic and Mystery of Trees
;] Jen Green

Lizzy and the
Cloud
The Fan Brothers

15 sessions, 3 weeks

Guidebooks

Descriptions, adverts / market
stall pitches, letters of advice,
postcards in role

15 sessions, 3 weeks

OR Stanley’s
Stick

John Hegley
and Neal
Layton

11 sessions, 2+ weeks

Own version narratives
'Book of sticks’ entry, speech
bubble, thought bubble,

LLAREasd Last Stop on
1 Market Street
Matt de la Pena

15 sessions, 3 weeks

Own version narrative
Metaphor poetry, simple
character descriptions, interview
questions, senses poetry, advert,
advice slips, letter

The Street Beneath my Feet
Charlotte Guillian

Year 3/4 English Curriculum Cycle A

Magic and mystery - Autumn 1 Dreams & desires - Autumn 2

OR The
Mermaid of
Zennor
Charles

[
15 sessions, 3 weeks

Oown ion | d

Dialogue, postcards, character
descriptions, diary entries, poetry,

Information booklets, retelling
from another perspective,
letters, tourist guides,
dialogue

Arthur and the Golden Rope
Joe Todd Stanton

The BFG
Roald Dahl

15 sessions, 3 weeks

OR The
Barnabus
Project

The Fan Brothers

15 sessions, 3 weeks

Recount (diary entry), character
descriptions, wanted posters,
new chapters, instructions

The BFG
Roald Dahl

Instructional writing (escape

The Seed of
Doubt
Irena Brignull

15 sessions, 3 weeks

Motivational leaflet
Poetry, future dreams and

plan, experiment), d Y
advertisements, letters of advice,
dialogue

{o) 18, setting descriptions,
advice letters, messages,
character descriptions, speech

Z

- =

OR A Walk
in London
- (W Salvatore

a Rubbino

A
WALK =

uopuo’
:Aydesboan

15 sessions, 3 weeks

‘A Walk in..." tour guide
Instructions, persuasive poster,
setting descriptions, captions,
postcard, diary entry

OR The Tear
Thief

Carol Ann
Duffy

s dear fhir

15 sessions, 3 weeks

Newspaper article

Shared poems, diary entries,
persuasive posters, letters of
explanation, discussions

1 am the Seed that Grew the Tree

Fiona Waters




L

Hope & healing - Spring 1 Overcoming adversity - Spring 2

OR Winter's
Child
Angela
McAllister

Frindleswylde
Natalia & Lauren

15 sessions, 3 weeks

Toe J_M(
orden,

_gerey

OR The Last
Garden
Rachel Ip

ESCAPE FROM
0

OMPEIl  Escape

-, from
s Pompeii
il Christina
| Balit

awoy dBPuUY
A10ISIH

16 sessions, 3+ weeks 15 sessions, 3 weeks

Own version narrative

Narrative sequels story 1

Letters, voting slips, dialogue,
poetry, birds-eye view
descriptions, speeches

The Firework Maker's
Daughter
Philip Pullman

14 sessions, 2+ weeks

From mystery to discovery - Summer 1

The Mysteries of
Harris Burdick
Chris Van
Allsberg

15 sessions, 3 weeks
Own version mystery
narratives
Diary entries, dialogue, setting

descriptions (atmospheric
descriptions), captions and titles

Descn';;tive poem; postcards,
dialogue, setting descriptions
as letters, retellings

The Poet's Dog
Patricia MacLachlan

OR The Thames
and Tide Club
Katya Balen

15 sessions, 3 weeks

Setting description, advert,
retelling, instructional flyer,
dialogue

paper reports
Setting descriptions, diaries,
letters, thought bubbles

Earth Shattering
Events
Robin Jacobs

S30UEBD|OA
22UdIds

How to Live s Alad OR The Story
Forever SR of Tutan-
Colin Thompson  [JERHNLY khamun
S Patricia
Cleveland-
Peck

3dAB3 Jusduy
KioIsiH

15 sessions, 3 weeks 15 sessions, 3 weeks

Persuasive letters and letters of
advice, diary entries, weather
reports, advertisements,
dialogue

Mr Penguin and the Lost Treasure

Alex T. Smith

1
Reports, instructions, character
descriptions, diaries, newspaper,
posters

Lost posters, dialogue, setting
and character descriptions,
ledger entries, instructions,
letters of warning

New and Collected Poems for Children
Carol Ann Duffy

10 sessions, 2 weeks

Cloud Tea
Monkeys
Mal Peet
& Elspeth
Graham

15 sessions, 3 weeks

Non-chronological reports

OR The
Lion and
the Unicorn
Shirley
Hughes

15 sessions, 3 weeks

Own version narratives

Cinderella
of the Nile
Beverley
Naidoo

el 8

L L

15 sessions, 3 weeks

Own version narratives

OR Sparky
Jenny Offil

15 sessions, 3 weeks

Own traditional tales

- The
White Fox

Descriptive passages, how to
quides, letters, discussions,
non-chronological reports

Descriptions, ‘how to' guides (in-
structions), letters, discussions

The White Fox

Jackie Morris
-

o

| SRR

15 sessions, 3 weeks

Jim, A
Cautionary
Tale

Hilaire Belloc

OR
FAITHER
Grahame
Baker
Smith

15 sessions, 3 weeks 15 sessions, 3 weeks

Narrative poems

Warning posters, warning
announcements, alternative
endings, performance poetry,
apology letters

|
2

Sequel stories
setting descriptions, diary
entries, instructions

A Necklace of Raindrops
Joan Aiken

Year 3/4 English Curriculum Cycle B

Descriptive passages, how to
quides, letters, discussions,
non-chronological reports

Retellings, recounts (postcards),

Short news reports, diaries, charac-
ter descriptions, adverts

Yy 2.2 Low Does a Lighthouse

Work?
Roman Belyaev

3  §
3
PR

]

WRI
"

ey
:Aydesboan

L.t '\j

12 sessions, 2+ weeks

Pride & downfall - Summer 2

OR Our Tower
Joseph Coelho

Pride: The
Story of Harvey
Milk and the
Rainbow Flag
Rob Sanders

15 sessions, 3 weeks 15 sessions, 3 weeks
Extended fantasy narratives
Poems, setting descriptions,
diary entries, dialogue, letters
of thanks

Biographies of Harvey Milk
Thought bubbles, speech,
simple leaflets

Two Weeks with the Queen
Morris Gleitzman

16 sessions, 3+ weeks




QA
X

Imagination & freedom - Autumn 1 Invention & transformation - Autumn 2

Tar Beach
Faith Ringgold

15 sessions, 3 weeks

Narrative retelling as a play
script

Poetry, setting descriptions,
formal letters, dialogue (asa
script)

EUHDEFEATED The Undefeated

Kwame Alexander

15 sessions, 3 weeks

The Pied Piper of
Hamelin

Michael
Morpurgo

Finding your future - Spring 1

15 sessions, 3 weeks

OR The
Matchbox Diary
Paul
Fleischman

15 sessions, 3 weeks

Biography

Dialogue, diary entry, re-
telling (oral dictation), mini-~
autobiography, fact file

?
L ———
TONBIFRELK:

Zombierella
Joseph Coelho

Varmints
Helen Ward

16 sessions, 3+ weeks
Explanations of a life cycle

Diary entries, instructions,
letters, descriptions, speeches

DAVID ALMOND

15 sessions, 3 weeks

OR Granny
Came Here
on the Empire
Windrush

Patrice Lawrence |

15 sessions, 3 weeks

own i yths/l
Writing in role, information
reports, adverts, formal letters

the Pied Piper
of WAMELIN
Robert Browning

i

Informal letters, factual
statements, future aspirations,
postcards, diary entries, a
speech, quotations

The Pied Piper of Hamelin

The Selfish Giant
Oscar Wilde

15 sessions, 3 weeks

Own version narratives about
kindness Letters, first person
recounts, diaries, letters,
posters, reports

Tamarind and the Star of Ishta

Jasbinder Bilan

ANNIE LUMSPIN,

e ) s o 0%

OR The First
Drawing
Mordicai
Gerstein

aby auoys
A103S1H

10 sessions, 2 weeks

Own historical narratives
Character descriptions, diaries,
recounts

Annie Lumsden, The Girl
from the Sea
David Almond

," 9\:“ A
16 sessions, 3+ weeks

Book of Wonder’ information
text Descriptive labels, diary
entry in role, descriptive poems,
‘good news' poster

elpu|
Aydesboan

The Tin Forest

T Fo
o Helen Ward
i

15 sessions, 2 weeks

tion leafl
Persuasive posters, information |

Until | Met Dudley
Roger McGough
and Chris Riddell

suojjuaau|
AOUaPs

10 sessions, 2 weeks

Two explanation texts - formal
and inf 1}

postcards, diaries, wishes, setting
descriptions.

a9 The Story of Flight

Jakob Whitfield

m‘«wg

12 sessions, 2+ weeks

Letters, short explanatory paragraphs

OR The Iron Man
Ted Hughes

18 sessions, 3+ weeks

Mystery narratives

Character descriptions, short news
bulletins, letters of advice, diary entries,
menus, logbook entries

Skygozing
Anna Claybourne

TRE "
WILD
ROBOT

PETER BROWN

15 sessions, 3 weeks

Taking courage - Spring 2

The Wild Robot
Peter Brown

15 sessions, 3 weeks

ER  The Baker by the
BAYSEA  Sea
Paula White

15 sessions, 3+ weeks

Tourist brochures

Job applications,
advertisements, setting
descriptions, letter in role

Viking Voyagers
Jack Tite

OR Black Dog
Levi Pinfold

LAk o
15 sessions, 3 weeks
Own version ‘suspense’
narratives

Postcards, dialogue, retellings,
descriptions

Norse Myths
Kevin Crossley-Holland

Steve McCarthy

WI DERNESS The Wilderness

15 sessions, 3 weeks

Guidebook

‘Meet the family’ character
introduction, advice letter,
SOS message, identification
labels

e,

=
=) Practical Cats

N T.S. Eliot

Riddle of
the Runes
by Janina
Ramirez
Gaiman

15 sessions, 3 weeks
Historical fiction narrative
(alternative ending)
Character descriptions, crime
scene setting descriptions,
dialogue, instructions, letter

Old Possum'’s Book of

Y

&m

12 sessions, 2+ weeks




J

Weslandia
Paul
Fleischman

15 sessions, 3 weeks

Non-chronological reports

Retellings, character

descriptions, book reviews
of terms

The Humans:
Ancient
civilisations

TOSSIL HUNTER
Jonny Marx L

Informal letters, explanatory
leaflets, list poems, dictionary

OR The Ever-
Changing Earth
Grahame Baker-
Smith

15 sessions, 3 weeks

Sequels (mystery narratives)
Postcard, setting descriptions,
non-chronological reports,
message in a bottle |etters

The Fossil
Hunter
Kate Winter

4

15 sessions, 3 weeks

Tar Beach
Faith Ringgold

15 sessions, 3 weeks

Narrative retelling as a play script
Poetry, setting descriptions, formal
letters, dialogue (as a script)

The Undefeated
Kwame Alexander

EUNDEFEATED

Hidden Figures
Margot Lee Shetterly

17+ sessions, 3+ weeks

Non-chronological report

Reports, formal and informal letters,
diaries, character descriptions,
Jjournalistic writing

!;35
\."z'
w)_
N
HIDDENg
FIGURES

Hidden Figures Young
Readers’ Edition
Margot Lee Shetterly

The Last Firefox

aoeds
EEEITETEYS

aoeds
FERTETETS

SIS
B

OR Shackieton's
Journey
William Grill

15 sessions, 3 weeks

Newspaper reports
Packing lists (justifications),
letters (formal and informal),
interviews, diaries

Poems from a
Green and Blue
Planet

Sabrina Mahfouz

15 sessions, 3 weeks

The Lion the Witch Jabberwocky

L

Tue ),(,, ¥ ORThe Zebra's Great

Fantasy worlds - Summer 2
¥ :

and the Wardrobe Lewis Carroll

C.S. Lewis

20 sessions, 4 weeks 10 sessions, 2 weeks
Nonsense poems

Performance poetry, explanatory
descriptions

Own version narratives

(set in other worlds)

Poems, eyewitness reports, an imaginary
conversations, writing in role

3 The Lion the Witch and the Wardrobe

C.S. Lewis

Year 4/5 English Curriculum Cycle A

Fighting for freedom - Autumn 1 Sprites & spirits - Autumn 2
R W i ML

“Boud ORFreedom Bird
Jerdine Nolen

15 sessions, 3 weeks

Biographies

Non-narrative poems, explanations,
dialogue, postcards, letters of advice,
descriptions, recounts, narrative poems

Black and British: A
short, essential history
David Olusoga

15 sessions, 3 weeks

The Tempest
William Shakespeare

The Mermaid of Zennor
Charles Causley

TEMPEST

pie

15 sessions, 3 weeks

Own version legends

Information booklets, retelling from
a different perspective, letters, tourist
guides updates, dialogue

Playscripts
Setting descriptions, character
descriptions, diaries, dialogue

Zombierella
Joseph Coelho Club

Alex Bell

18 sessions, 3+ weeks

17+ sessions, 3+ weeks

Escape

al [icape
Katherine Rundell

Own version ‘great escape’ narrative
Wanted poster, letter, action scene,
poetry, dialogue

Adventuremice: Otter Chaos
by Philip Reeve (Author),
Sarah Mcintyre

OR Beowulf
Michael Morpurgo

15 sessions, 3 weeks

Own version legends/missing chapters
Letters of advice, diaries, dialogue,
character and setting descriptions,
action scenes, obituaries

The Polar Bear Explorers' VAR Sir Gawain and the Green

Knight
Michael Morpurgo




¥

LTI Patricia

SN The Story of

Tutankhamun

Cleveland-

Peck

3dAB3 uapuy

15 sessions, 3 weeks

Non-chronological reports
Retelling, character description,
book review

Overheard in a Tower Block

Joseph Coelho

10 sessions, 2 weeks

Weslandia

Paul Fleischman

15 sessions, 3 weeks

Imagined land narratives

Character descriptions, informative
posters, persuasive leaflets, logbooks

The Humans: Ancient

civilisations
Jonny Marx

:AoasIH

OR The Whale
Ethan and Vita
Murrow

Film pitches

Reported speeches, speech and
thought bubbles, descriptions,
recounts in role, letters to a
newspaper editor

High Rise Mystery
Sharna Jackson

15 sessions, 3 weeks

Extended stories
Character & setting
descriptions, police &
newspaper report, dialogue,
persuasive letters

‘-';m-ursl ;
MYSTERIES

The Secret of Haven Point
Lisette Auton

< % B

OR The Strange
Case of Origami
Yoda

Tom Angleberger

15 sessions, 3 weeks

Discussion texts
Instructions, persuasion, diaries

Real-life Mysteries: Can you
explain the unexplained?
Susan Martineau and Vicky
Barker

e

17 sessions, 3+ weeks

ndence - Summer 1

HE isLAND

Rumaysa: A Fairytale
Radiya Hafiza

17 sessions, 3+ weeks

Fairy tale (prequel)

Warning poster, diary entry, villain's lair
advert, character description, missing
narrative

When the Stars Come Out
Nicola Edwards

15 sessions, 3 weeks

OR The Island
Armin Greder

15 sessions, 3 weeks

Sequel

Welcome guides, descriptions, letters
of advice, diary entries, imagined
conversations

Cosmic
Frank Cottrell Boyce

aoeds
@oualas

Frindleswylde
Natalia & Lauren
O'Hara

16 sessions, 3+ weeks

Narrative sequels

Letters, voting slips, dialogue,
poetry, birds-eye view
descriptions, speeches

DAVID ALMONT

ANNIE LUMSPIN,
B it e B2 from the Sea

David Almond

OR Winter's
Child
Angela
McAllister

15 sessions, 3 weeks

Fantasy story sequels
Descriptive poems, postcards,
dialogue, setting descriptions as
letters, retellings

Annie Lumsden, The Girl

15 sessions, 3 weeks

The Matchbox
Diary

Paul
Fleischman

15 sessions, 3 weeks

Biography

Dialogue, diary entries, re-
telling (oral dictation]), mini-
autobiography, fact files

The Good Thieves
Katherine Rundell

OR Granny
Came Here

on the Empire
Windrush
Patrice Lawrence

15 sessions, 3 weeks

Factual reports

Informal letters, factual
statements, future aspirations,
postcards, diary entries, a
speech, quotations

15 sessions, 3 weeks

Pride & courage - Summer 2

The Man Who Walked

Pride: The Story of

Chcar Wikle

Harvey Milk and the

OR The Selfish Giant
Oscar Wilde

Between the Towers
Mordicai Gerstein

15+ sessions, 2+ weeks

Biographiesf: biographi
Information writing (Wikipedia pages),
letters of advice (formal), interviews, news
report, persuasive speeches

Two Weeks with the Queen
Morris Gleitzman

16 sessions, 3+ weeks

Rainbow Flag
Rob Sanders

10 sessions, 2 weeks 15 sessions, 3 weeks

own i ives about kind|
Letters, first person recounts, diaries,
letters, posters, reports

Biographies of Harvey Milk
Thought bubbles, speech, simple
leaflets

Me, My Dad and the End of the Rainbow
Benjamin Dean

15 sessions, 3 weeks




FAITHER
Grahame Baker
Smith

15 sessions, 3 weeks

Sequel stories

Retellings, recounts (postcards),
setting descriptions, diary entries,
instructions

Skygazing

Anna Claybourne P

H
s

15 sessions, 3 weeks

Two I

Until | Met Dudley
Roger McGough
and Chris Riddell

suonuanuy|
25Ud195

10 sessions, 2 weeks

tion texts - f | and

informal
Letters, short explanatory paragraphs

i*  HowDoesa Lighthouse
-t Work?
A Lt l Roman Belyaev
wn
L,k &
1]

12 sessions, 2+ weeks

<

Year 4/5 English Curriculum Cycle B

Inventions & innovation - Autumn 1
l!' 1 wohe -

OR Kaspar, Prince of Cats
Michael Morpurgo

15 sessions, 3 weeks

Newspaper articles
Character descriptions, reports, letters,
advertising leaflets, balanced reports

The Story of Titanic
for Children
Joe Fullman

TITANIC.

15 sessions, 3 weeks

Gods & monsters - Autumn 2

OR Percy Jackson
Rick Riordan

The Odyssey
Gillian Cross

Riddle of the Runes
by Janina Ramirez

RIORDAN

15 sessions, 3 weeks 20 sessions, 4 weeks 20 sessions, 4 weeks
Mythical narratives

Odes, soliloquies, setting descriptions,
additional chapters, reports

stories
Speeches (proclamation, persuasive,
soliloquy), dialogue, missing scenes,
postcards, adverts

Historical fiction narrative
Character descriptions, crime scene
setting descriptions, dialogue,
instructions, letter

Mythological

\ ¥ Dr. Stephen
350 7 Tl P. Kershaw
X NP

Who Let the
Gods Out
Maz Evans

Norse Myths
Kevin Crossley-
Holland

Viking
Voyagers
Jack Tite

“‘%‘#]
\ </

2829210 WaPUY
A103SIH
2329310 WA PUY
KioysiH

15 sessions, 3 weeks 17 sessions, 3+ weeks 15 sessions, 3 weeks

Loneliness & belonging - Spring 1 Humanity & machinery - Spring 2

The Lost Thing
Shaun Tan

A

”"”l.ra ke

16 sessions, 3+ weeks

Own version fantasy narratives
Diaries, formal letters, adverts, character
and setting descriptions, non-
chronological reports

The Wonderling
Mira Bartok

15 sessions, 3 weeks

ER  The Baker by the Sea
JAgEA  Paula White

15 sessions, 3 weeks

Tourist brochures

Job applications, advertisements, setting

descriptions, letter in role

Patricia MacLachlan

15 sessions, 3 weeks

OR The Crown by
Emily Kapff

16 sessions, 3+ weeks

‘Book of Wonder' information text
Descriptive labels, diary entry in role,
poetry, poster

Tamarind and the Star
of Ishta
Jasbinder Bilan

15 sessions, 3 weeks

elpu|
iAydesboan

OR Curiosity

fREN
MAR
Markus Motum

i

Robot Girl
Malorie Blackman

The Iron Man
Ted Hughes

s10q0y
2oudIds

18 sessions, 3+ weeks 15 sessions, 3 weeks 15 sessions, 3 weeks
Expanded explanations

NASA Proposals, information labels, short
explanations, NASA logs, news reports

Science-fiction narratives
Discussions, debates, dialogue, character
comparisons, reviews

Mystery narratives

Character descriptions, short news
bulletins, letters of advice, diary entries,
menus, logbook entries

Cogheart

W% The wild Robot
Peter Bunzl

'f“E ?i Peter Brown
WILD
ROBOT

PETER BROWN

15 sessions, 3 weeks 16 sessions, 3+ weeks




Jabberwocky
Lewis Carroll

10 sessions, 2 weeks
Nonsense poems

Performance poetry,
explanatory descriptions

The Listeners
Walter de la Mare

10 sessions, 2 weeks

The Arrival
Shaun Tan

17 sessions, 3+ weeks

Extended own version narratives
Letters, lists of rules, character
descriptions, diaries, short

OR The Lost
Happy Endings
Carol Ann Duffy

15 sessions, 3 weeks

Alternative perspective
prequels Letter, poetry,
passage of direct speech,
diary entry, story ending

The Firework
Maker's Daughter
Philip Pullman

14 sessions, 2+ weeks

The Invention
of Hugo
Cabret

Brian Selznick

17 sessions, 3+ weeks

Diaries, journalistic writing, flashback
2 o 3

short reports, guides

Fly Me Home
Polly Ho Yen

letters, film critiques

The Invention of
Hugo Cabret
Brian Selznick

16 sessions, 3+ weeks

sajphoay
EEETETERTS

16 sessions, 3+ weeks

Explanations of a life cycle
Diary entries, instructions,
letters, descriptions, speeches

Poems from a
Green and Blue
Planet

Sabrina Mahfouz

20 sessions, 4 weeks

Extended blog entry

Poetry, informal messages, formal
letters, short information texts, diary
entries, narrative and action scenes,

On the Move:
Poems about
Migration
Michael Rosen

OR The Lion
the Witch
and the
Wardrobe
C.S. Lewis

20 sessions, 4 weeks

Own version narratives
Poems, eyewitness reports,
imaginary conversations,
writing in role

) The Lion the

Witch and
the Wardrobe
. C.S.Lewis

Shackleton’s
Journey
William Grill

15 sessions, 3 weeks

Newspaper report
Packing lists (justifications),
letters, interviews, diaries,

Poems from
the Second
World War
Gaby

Morgan

15 sessions, 3 weeks

Year 6 English Curriculum

Journeys & migration - Autumn 1 Evolution & inheritance - Autumn 2

Leila and the
Blue Fox
Kiran
Millwood
Hargrave

OR Windrush
Child
Benjamin
Zephaniah

15 sessions, 3+ weeks

Persuasive pitch to the local council
Thought bubble, informal letter,
poem, diary entry, advice, informal
letter

L]

b & f~ A World Full of
“* Journeys and

_ ] Migrations

t 295 Martin Howard

Joavh 9y

-
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15 sessions, 3 weeks

R — |

we

15 sessions, 3 weeks

Narrative poem sequels
Promises, extended thought
bubbles, diary entries, letters
in role, figurative captions,
summary poems

Beetle Boy
M. G. Leonard

The Promise
Nicola Davies

OR The Ever-
Changing Earth
Crahame Baker-
Smith

O i

15 sessions, 3 weeks

Narrative sequels
Informal letters, explanatory

leaflets, list poems, dictionary
of terms

The Fossil
(o Hunter
[USSILHUNTER  Kate Winter
> N

15 sessions, 3 weeks

OR Caon We
Save the Tiger?
Martin Jenkins

15 sessions, 3 weeks

Discussion texts

Letters, explanations, persuasive
posters, & speeches, simple
poems

The Tiger Rising
Kate DiCamillo

16 sessions, 3+ weeks

Children of
the Benin
Kingdom
Dina Orji

10+ sessions, 2+ weeks

9 pol
Informal letter, diary, survival
guides, eyewitness reports,
story summaries

When Hitler
Stole Pink
Rabbit
Judith Kerr

15 sessions, 3 weeks

The Last Bear
Hannah Gold

15 sessions, 3 weeks

per article
Character profile, dialogue,
monologue, logbook entry,
scientific report

™ Dan{vin‘s Voyage
of Discovery
Jake Williams

paper articles

Letters, descriptions, extended
diary entries, obituaries,
opinion pieces

Letters from the
Lighthouse
Emma Carroll

16 sessions, 3+ weeks

OR The Hidden
Forest
Jeannie Baker

16 sessions, 3+ weeks

Balanced discussions
Research notes, non-
chronological reports in the
form of a letter to a character

B o the
Origin of
Species
Sabina
Radeva

uoiN|oAl
22U3I2S




RESIST B2

« Tom Palmer
TOM PALMER

16 sessions, 3 weeks
Biographies
Posters, diary entries, journalistic
pieces, persuasive leaflets, biographical
paragraph

L
Nl
* 4

Malala
Malala Yousafzai

17 sessions, 3+ weeks

Grimm Tales for
Young and Old
Phillip Pullman

15 sessions, 3 weeks

Own version traditional tales
Retellings, character studies,
monologues

Grimm Tales for Young and
Old
Phillip Pullman

Protest & activism - Spring 1

Suffragette:
The Battle for
Equality
David Roberts

15 sessions, 3 weeks

Persuasive campaigns
Formal letters, diaries, balanced
arguments, speeches, short news

sanjebeiyns
K103s1H

OR Stonewall
Rob Sanders & Jamey
Christoph

15 sessions, 3 weeks

A visitor's guide to The Stonewall Inn
National Historic Landmark Adverts,
short news reports, protest banners,

15+ sessions, 3+ weeks

Extended narrative
Posters, figurative writing,
descriptions, old English letter

reports

el
POLITICS

FOR MGroERs

7 A &
ﬁ,_ e o)
BT

18 sessions, 3+ weeks

The Little Match
> Girl Strikes Back
> Lauren Child

Politics for
Beginners
Louie Stowell

Fate vs. free will - Summer 1

‘% Romeo and Juliet

William
e a Shakespeare

OR The Wind in
the wall
Sally Gardner

15+ sessions, 3+ weeks

Balanced argument
Diaries, letters, character
descriptions, balanced
arguments

Poetry for Kids: William

Shaokespeare illustrated
edition x
Williarn Shakespeare EXPLORER

15 sessions, 3 weeks

writing in role

Black and
British: A short,
essential history
David Olusoga

Rain Player
David
Wisniewski

15 sessions, 3 weeks

An essays
Instructions, posters, missing
scenes, diaries, debates

The Explorer
Katherine Rundell

Paradise
Sands
Levi Pinfold

15 sessions, 3 weeks

Narrative prequel Descriptive
story openings, informal notes
of advice, formal letters in

role, descriptive retellings,
conversations, book reviews

Caged Bird
Maya Angelou

10 sessions, 2 weeks

OR The Three
Little Pigs
Project

Boy in the Tower
Polly Ho-Yen

“ BOY

(g

15 sessions, 3 weeks

Collection of letters Headlines,
news reports, persuasive
speeches, narrative from
particular viewpoint, newspaper
comments, diaries, debate

)
Journalistic writing, formal
letters, non-chronological
reports

4

Joan Aiken

OR The Last Wild
Piers Torday

Posters, retellings, formal
reports, character descriptions,
diaries, formal letters

The Wolves of Willoughby Chase

15 sessions, 3 weeks

Crossing borders - Summer 2

The Unforgotten
Coat

Frank Cottrell
Boyce

15 sessions, 3 weeks

Own version narratives
Diaries, explanations (sci
experiment), dialogue, non-
chronological reports

Incredible Journeys
Levison Wood

More Than Others
Renee Watson

o ]
RN < A A
W OR Some Places Billllnﬂu ﬁ feaunful

i€

Irfan Master

15 sessions, 3 weeks 15 sessions, 3+ weeks
New

Journalistic writing, recounts,
discussion texts

The Suitcase

Transition project to represent
children: maps, recipes,
poems, photos and biography

AFTER
THE WAR

Poetry for Young People:
Langston Hughes chiey
Benny Andrews g

15 sessions, 3 weeks

OR Night Mail
W H Auden

10 sessions, 2 weeks

Poetry
Letters, diaries, information
leaflets, instructions

After the War:
From Auschwitz to
Ambleside

Tom Palmer

15 sessions, 3 weeks




*Literacy

Tree

Grammar:

Whard

Grammar:
Suffixes

Gramman:
Moun phrases

Grammar:
Advertial
phrazes

Regular plural nown suffives
=5 or =es [eug. dog, dogs; wish,
wishes], inchuding the effects of
these suffixes on the meaning
of the noun

How the prefix un- changes the
meanineg of verbs and adjectives
[negation, e.g. unkind, ar
undoing: untie the boat]

Suffixes that can be added
toverbs where no change is
meeded in the speliing of root
wards je.g. helping. helped,
helpear]

Use of adjectives [colour, shape,
size] to create a simple roun
phrase [the bhse car]

Progression Documents

Steps in Progression Document

The rules for plural -es [2.3.deg,
dogs; wish, wishes], inchuding
the effects of these suffives on
the meaning of the noun

[Formation of nouns using suf-
fines swch as =ness, =er and by
compounding [e.g. whiteboard,

supermanj
2 turn adjectives into adverbs

Farmation of adjectives using
suffixes such as -ful, less
Use of the suffives -er, -est in
adjectives and the use of =iy in
Standard English

Expanded nouwn phrases for
|e:g. the Blue butterfly, plain

flour, the man in the moon]

Use adverits and simple
adwverbials to express time, place
and manner

Grammar




Literacy
Tree

Use of the simple past tenss |-
ed), present tense and present
progressive [-ing) where there is
no change to the root word

Grammar:
Tense

Hoe words can combine to

- make sentences
Grammar:

Sentence . SIS
Using and to join single clause
SEMtEnoes

Grammar:
Sentence
conjunctions

Jain words and joining clauses
using and

Steps in Progression Document

Grammar

Use tense consistently and
coharently, including use of the
progressive form of verbs in the
present and past tense to mark.
actions in progress [e.g. she is
drumming, e was shouting]

How the gramimiatical patterns
in a sentence indicate its func-
tion as a statermnent, question,
exclamation or command

Creating multi-clause sentences
using subardination and co-or-
dination

Subaordination (using when,
if, that, because) and co-
ordination |using or, and, but]




Separate words with spaces

Introduction to capital letters,
full stops, question marks
and exclarnation marks to
demarcate sentences

Grammar:
Punctuation

Capatal letters for names and for
the personal pronoun |

Read, explore and identsfy
specch punctuation in books

Grammar: Rpckep NN

Speech
Use of some speech inwriting
but might not use inverted
commas

Grammar:
Levels of
formality and
changes in
register

Introduction to simple
contracted forms using ‘not’
[eg. can’t, haven't and dont]

in Progression Document

Grammar

Use of capnal lotters, full
StOps, QUEstIon Marks
and exclamation marks to
demarcate sentences

Commas o separate tems ina
list

Apostrophes to mark where
fetters are missing in spelling
and to mark singular possession
in nouns [eg the girl's name}

Contracted forms, e.g.

[Let’s get you an ice pack.. They
wouldn't have.if they hadn't.
They've taken the shaep!]




* . Steps in Progression Document
Literacy Grammar

Tree

Comrect choice and consistent
wse of present and past tenses
including progressive fonms
throughout writing

Grammar:

T
S ‘Write simiple, cohierent

narratives about personal
expenences and those of others
|real or fictionaly

letter

capital letter

word

singuilar
Gramman plural

Terminalogy senterce

Eunctuation

full stop

question mark

eClamation mark




*Literacy Steps In Progression Document

Tree Composition

Year 3 Year &

Camposition: Wit ¢ rel -
Plan anau Lot

Plan what they are going to

Say out loud what they are ———

going to write abyout
Camposition: Wirite doram key words,
5 L sl Write d ideas
Draft & write R including new vocatwulary
encapsulating what thaey want

Orally ehearse sentences
to say, sentence by sentence




* . Steps in Progression Document
Literacy Composition

Tree

Year 3 Year &

Evaluate their writing with the
teacher and other pupils

Re-reading to check that their
wiriting makes sense and that
werbs to indicabe time are used
Camposition: Re-reading to check that their commectly and consistently,
Evaluate & edit wiriting makes senss including verbs in the
continucus form

Proof-reading ta check for
errors in spelling, grammar
and punctuation [eg. ends of
sentences punctuated correctlhy]

Read aloud their own wiriting,
o a group or the whole dass,
using appropriate intonation

Camposition: Pead aloud what they have
Perl"u-r.m & it
publizh




Refer to PoS
Appendix 1
for detailed
information

Re-read books to build up their
fluency and confidence in word

reading

Read aloud accurately books
consistent with their developing
phonic knowledge

Apply phonic knowledge and
skills as the route to decode
words

Respond speadily with the
conrect graphemes for all
40+ phonemes, inchuding
graphemes with altennative
sounds

Read accurately by blending
sounds in unfamiliar wornds.

containing taught GPCs

Read words incl polysyllabic
words] containing taught GBCs
and =s, =es, =ing, =ed, =er and =
est suffies

Cormypou nd wonds:

Steps in Progression Document
Word reading

Read most familiar wonds
quickly and accurately, without
avert blending

Re-read famniliar books to build
up their fluency and confidenoe
iin word reading

Continue to apply phonics as
the route to decode words
wntil automatic decoding
has become embedded and
reading is fluent

accurately read [by blending
sounds| wonds of bwo+ gyllables
containing taught graphemes,
recognising alternative sounds
for graphemes

Read words containing
comman suffixes

Read aloud books matched
ta their phonic knowledge,
Iblending unfamiliar words

automatically

Continue to build up their
fluency, stamina and
confidence in ward reading

apply their growing krowledge
of roat wards, prefises and
suffives [etymology and
marphology] as listed in English
Appendix 1, both to read aloud
and to understand the meaning
of new words they mest

Continue to build up their
fluency, stamina and
confidence in reading
increasingly longer texts

Apply their growing krowledge
of roat words, prefixes and
suffives [etymology and
maorphology] as listed in English
Appendix 1, both to read aloud
and to understand the meaning
of new words they mest

Develop fluency, stamina and
confidence in reading a wider
range of longer texts

Apphy their growing knowi-
edge of root words, prefies

and suffixes jetymology and
marphalogy] as listed in English
Appendix 1, both to read aloud
and to understand the meaning
of new words they mest

Develop fluency, stamina and
confidence in reading a wide
warniety of longer texts from a
range of genres

Apphy their growing krowiedge
of roat waords, prefixes and
suffixes |(etymadogy and
morphology) as listed in English.
Appendix |, both to read aloud
and to understand the meaning
af new words they mieet.




*Li'cerawr

Read the following common
enception wonds:

the, a, do, to, today, of, said, says,
are, were, Was, is, his, has, 1, you,
wour, they, be, he, me, she, we,
no, go, 5o, by, my, here, there,
where, lowe, come, some, one,
omoe, ask, friend, school, put,
push, pull, fulll, house, gur - amd’
or others, according to the
programime used

Read words with contractions
[eg. rm, P, we'll), anc
understand that the apostrophe
represents the omitted |etberis)

Read further common
exception wonds:

doar, floor, poor, because,

find, kind, mind, behind, child,
children®, wild, climb, most, only,
both, old, cold, goid, bold, told,
avery, evarybady, even, great,
break, steak, pretty, beautiful,
after, fast, last, past, father, class,
grass, pass, plant, path, bath,
hour, move, prove, improve,
sure, sugar, eye, could, should,
would, who, whole, any, many,
clothes, busy, people, water,
again, half, money, Mr, Mrs,
parents, Christmas

in Progression Document
Word reading

lRead further common
exoeption wonds:

accident(ally], address, amive,
beliewe, breathe, build, calendar,
centre, certain, complets,
continue, decide, different,
disappear, sarth, encugh,
experience, extreme, favourite,
forward|s|, grammar, guard,
eard, heightt, imagine,
imiportant, sland, kearn, library,
meedicine, minute, naughty,
occasion|ally), opposite,
particular, perhaps, position,
passible, pressure, promise,
quarter, recent, reign, sentence,
special, strange, suppose,
therefone, thowght, various,
WD AT

exnception words:

actual{hy), answer, appear,
caught, century, cirche, consider,
describe, difficult, early, eighty/
eighth, exprcise, experiment,
famous, February, fruit, group,
guide, heart, history, increase,
interest, knowledge, length,
material, menticn, natwral,
notice, often, ordinary, peculiar,

&

Read further common
axception wonds:

accommodate, acoonding,
aggressive, ancient, appreciats,
aailable, awdoward, bruse,
oEmEtery, communicate,
competition, conscious®,
convenienoe, criticise (critic
+ imn|, definite, determined,
dictiomary, embanrass, equip
|-ped, -ment), exaggerate,
existence, familiar, forty,
government, harass, identity,
indwidual, imterrupt, lesure,

papular, po fion). r
prabalbly, purpase, question,
regular, remember, separate,
straight, strength, surprise,
though/although, through,
weight

|k muscle, neighbaur,

ermvircnment, especially,
exoellent, explanation, foreig
frequently, guarantee,
hindrance, immediate|ly),
interfere, language, lightning,
mischiewous, recessary,

ocoupRy, Dppe ¥ F =
prejudice, profession,
pronunciation, recogniss,

e levanit, iy, sacrifice,
shoulder, sincere{ly), stomach,
suggest, systern, thorough,
warniety, vehice

e, Docur, parliament,
physical, privilege. programme,
gueue, recommend, restaurant,
riythm, secretary, signature,
soldier, sufficient, symbsal,
temiperatune, taelfth, vegetable,
yacht




Literacy

Listen to and discuss a wide
range literature beyond
their independent reading
ability, linking it to their own
expenences

Recognise and join in with
predictable phrases

Appreciate and recite some
rhymes and poems

Discuss word meanings, linking

#  nEw meanings to those already

knowani

Steps in Progression Document
Comprehension

Listen to, discuss and express
wiews about a wide range
literature beyond their
independent ability, including
contemporary and classic
|poetry, stones and non-fiction,
and be familiar with and retell
awidar range of stories, fairy
stories and traditional tales

Be introduced to non-fiction
lboaks structured in different
Ny

literary language
Build a further repertoire of

poems kearnt by heart, reciting
wiith intonation

Discuss and clarify the
meanings of words and their
favourite words and phrases

Listen to and discuss a wide
range of fiction, poetry, plays,
non-fiction and reference books
or textbooks and be familiar
with and retell a wide range of
fairy stories, myths and legends

Read books that are structured
in diffferent ways

Prepare poemns and play scripts
o read aloud and to perform,
using intonation

Recognise some different forms
of poetry [2.g. free verse]

Discuss words and phases that
capture the reader’s interest

Use dictionaries to check the
maaning of words that they
have read

Listen to, discuss and express
wiews about a wide range of
fiction, poetry, plays, mon:
fiction and reference books or
textbooks and be familiar with
and retell a wide range of fairy
stories, myths and legends

Read awider range of books
that are structured in different
ways and read for a range of

purposes

Prepare poems and play soripts
to read aloud and perform,

using intonation, tone and
action

Recognise some different forms
of poetry [e.g. narrative poetry]

Discuss words and phrases that
capture the reader’s intenest
and imagination

Use dictionaries to check the

meaning of words that they
have read

Continwe to read and discussa
wider range of fiction, poetry,
plays, non-fiction and reference
lbooks or textbooks

Increass familiarity with a
wide range of books, induding
mythe, legends and traditional
stories

Recommend books to their
peers

Learn a range of poetry by heart

Prepare poems and plays to
nead akoud and to perform,
using intonation, tone and
walume

Discuss and evaluate how
authors use language, including
figurative language

Continwe to read, discuss and
express views about a wider
range of fiction, poetry, plays,
nan-fiction and reference books
or textbooks:

Increass familiarity with a
‘wide range of books, including
modern fiction, classic and
diverse fiction

Learn a wider range of poetry by
heart.

Brepane poems and plays to
read aloud and to perform,
using intonation, tone and
walume

Discuss and evaluate how
authors use language, including
figurative language, considering
‘the impact on the reader




in Progression Document
Comprehension

*Lit\erawr

Tree

Check that the text makes
sense to them as they read and
commect inaccurate rexding

Draw on what they alreadly
know [e.g. they are sad)

Maloz simple inferences abouwt
characters

Predict what might happen
based on previows expericnoe

Check that the text makes
sense to them as they read and
comect inaccurate reading with
Increasing automaticity

Draw on what they already
know or on backgrowsnd

informiation and wvocabulary

Malkee inferences on the basis of
what i being said and done

Predict what might happen on
the baziz of what has been read
sa far

identify how language and
structune contribute 1o meaning

Retrieve and record informmation
from non-fiction

Diraw inferences such as
characters' feslings and
thoughits from thedr actions,
and justify inferences

Chieck that the text mak

sense to them, discuss their
understanding and explain the
meaning of words in context

Identify how language,
structune, and presentation
contribute to meaning

Retricve and record information

fram non-fiction

Dwraw inferences such as
characters’ feelings, thoughts
and motrees from their actions,
and justify inferences with
svidence

Predict what might happen
firom details stated and implied

Draw inferences such as
characters’ feelings, thoughts
and motrees from their actions,
and justify inferences with
evidence and quotations

Predict what might happen
from details stated and imiplisd
and knowiedge of other texts

staterments of fact, opinion and
bizs

Provide reasoned justifications
for their views

Draw inferences such as
characters’ feelings, thoughts
anid miotrses from their actions,
and justifying inferences with:
evidemoe, quotations from
multipde points in the teoxt

Predict what might happen
firomn details stated and implied
and knowledge of other texts,
giving evidence for reasons




Discuss the significance of the
title and events

Participate in discussion abaut
wihat is nead to themn, taking
turns and listening to what
others say

Explain dearly their
understanding of what is read
to them

Be familiar with a wide

p range of key stories and their

characteristics

Discuss the main ideas in stories

Anwwver and ask questions

Participate in discussion about
boobks, poems and other works,
takineg turns and listening to
wihat others say

Explain and discuss their
understanding of books, poems
and other material, both those
that they listen to and those
that they read for themsehes

Disoues the sequence of svents
in bookes and how information is
related

Discuss the meaning, main
ideas and morals in stones

in Progression Document
Comprehension

Ack qQuestions to improve their
understanding of a text

Participate in discussion about
Iboaks

Explain and discuwss thedr
understanding of what they
lharve: read through discussion,
and written respanses

CoMventions in some books

#Ask Questions to improve their
understanding of a text

Farticipate in discussion
abouwt boaks, taking turns and
listening to what others say

Explain and discuss their
understanding of what they
have read through discussion,
reading journals and written
responses

Identify main ideas drawn from

more than one paragraph and
summarise them

#Ask qQuestions to improve their
understanding

Farticipate in discussions about
Ibooks, building on their own
and others’ ideas

Explain and discuwss their un-
derstanding of what they have
read, including through presen-
tations and debates

sk guestions to improwe their
understanding

Participate in discussions
abouwt books, building on their
own and others' ideas and

challenging views courteausly

Iidentify and discuss themes and
conventions across all reading




Steps in Progression Document
Transcription - Spelling

‘Literr:ur:yr

Tree

Transcription

Spelling:
Patterns

Transcription

‘Words containing each of the
40+ phonemas already taught
Apply simple spelling rules and
guidance

6L s b ared e spelt 1T, 55,
zzand ck

i spedt nibefore k
=tchi

Aq' ait the end of words:

ai, oi, ay, oy, a-e, e-e, i~e, O-e, u-e,

ar, ee, ea [fif]. ea (&), er (xf], er
(], ir, ur, oo (e, oo (fof], oa,
o, ou, ow [fan), ow Uaof), ue,
aw, ie [faaf), e 5. igh, or, one,
aw, au, air, ear, ear [feaf], are |f
], Words ending =y (i or &)

Hew consonant spellings ph
and wh

Using k for the /i sound

Division of words into syllables
Use the prefizun-

Use =ing, -ed, -er and -est
wihare there is no change to
the root [e.g. helping, helped,
helper, quicker, quickest]

Jd3/ speit as ge or dge at the
end of words, [or g before e, i
and y)

Jn/' spedt kn or gn
fiof spelt wr,
at the start of words

N\ ar falf speit ~le,
N ar falf speit el
N or falf spett -al
at the end of words:

words ending =il

fanf spelt =y at the end of words
fo/ spelt a before | 1l

s speit © before efify

afspelto

fief spelt -ey

/o spelt @ after wigu
.I's,l':pﬂor:h-rw
o spedt ar after w
3/ sound spelt s

Add suffixes to spell longer
words, incuding =ment, -ness,
=ful, -less, -y




Steps in Progression Document
Transcription - Spelling

‘Literac',,lr

Tree

Transcription

Spedling:
Hairro gl fees

Tranzcription
Spedling:
Plurals &

apostrophes &
hyphens

Transcription

thesalrises

Learn to spell some words

that will later be identified as
homophones, [eg. to, of, were, |,
your, no, by, here, there, where,
are]

Using letter rames to
distinguish between alternative
spallings of the mame scund

Use the spalling rule for adding
-5 or =25 as the plural marker
for nowns and the third person
singuilar marker for verbs

Hame the letters of the
alphabet:

Haming the letters of the
alphabet in order

Learning to spell mone wards
with contracted fomms

Learning the possessie
apostrophe |singular) [eg.the
girl's book]

L reees ways of spelling
phonemes for which one or
mare spallings are already
knoam and spell words
including these

Revision of apostrophes to
mark singular possession in
nouns, and plural possession in
name, the children's playtime]




Literacy
Tree

Tranzcription

Spedling:
Dictation &

Transcription

Wite from memory simple
sentenoes dictated by the
teacher that include words
using the GFCs and commeon
eaception wonds taught so far

The days of the week
Cormimeon exoeplion waords:

the, a, do, to, today, of, said, =ays,
are, were, was, is, his, has, |, you,
your, they, be, he, me, she, we,
o, go, 5o, by, my, here, there,
where, lowe, come, some, one,
omoe, ask, friend, school, put,
push, pull, full, house, our = and
or others, according to the
programme used

Steps in Progression Document
Transcription - Spelling

Write from memory simple
sentences dictated by the
teacher that include words
using the GFCs, common
exoeption words and
punctuation taught so far

Comimon exception words:

dioar, floor, poor, because,

find, kind, mind, bhind, child,
children®, wild, climb, mast, anly,
Ibath, oid, cold, gold, hold, told,
overy, everybody, even, great,
break, steak, pretty, beatiful,
after, fast, last, past, father, class,
grass, pass, plant, path, bath,
leour, miowe, prove, imMprove,
sure, sugar, eye, could, should,
would, who, whole, any, many,
clothes, basy, people, water,
again, half, monay, Mr, Mrs,
parents, Christrmas




Literacy
Tree

Begin to form lower-case letters
Transcription ini the correct direction, starting
and finishing in the right place
Handwriting:
Farmati & Form capital letters
orientation
Farm digits 0-9

Sit correcthy at a table, holding a

Transcription
pendil comfortably and comectly

Handwriting:
Legibility; Understand which letters
eontral & belang to which handwriting
Stency ‘farmnilies' [Le. letbers that are
formied in similar ways| and to
practse these

Steps in Progression Document
Transcription - Handwriting

Farm lower-case letters of the
comect size relathe to one
anather

Start using some of the
diagonal and horizontal strokes
neaded to join letters and
understand which letters, when
adjacent to one another, are
best left unjoined

‘Wite capital letters and digits
of the correct s, orientation
and redationship to one another
and to lower case |etters

that reflects the sipe of the
letters



