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English Curriculum Intent Statement 

The overarching aim for English in the national curriculum is to promote high standards of language and literacy by equipping pupils with a strong command of the spoken 

and written language, and to develop their love of literature through widespread reading for enjoyment. – National Curriculum 2014 

Intent: 

At Sutton on Sea Community Primary School, we have carefully planned our English Curriculum inline with the expectations from the National Curriculum. 

We recognise that competency in the four areas of literacy: speaking, listening, reading and writing, needs to be explicitly taught through an English curriculum and must 

implicitly underpin learning across the curriculum. 

We are ambitious and have high expectations for all of our children.  We believe that they can become skilled in all aspects of literacy.  

By the time our children leave our school at the end of KS2 our intention is that all pupils: 
 

• love to read and write and see it as a valuable part of their day to day lives. 

• read easily, fluently and with good understanding. 

• develop the habit of reading widely and often, both for pleasure and information. 

• have acquired a wide vocabulary, an understanding of spelling and grammar, including knowledge of linguistic conventions for reading, writing and spoken 
language. 

• appreciate our rich and varied literary heritage. 

• write in a legible, joined style and are beginning to develop their own handwriting style. 

• understand the value of technology and how it can best be used so that they are prepared for life in modern Britain. 

• write clearly, accurately and coherently, adapting language and style in and for a range of contexts, purposes and audiences. 

• use discussion to evidence learning; they should be able to elaborate and explain clearly their understanding and ideas. 

• are competent in the arts of speaking and listening, confidently making formal presentations, demonstrating to others and participating in debate and 
drama activities including performances. 

 

Implementation: 
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• We use a systematic, synthetic phonics programme called Little Wandle, Revised Letters and Sounds to explicitly teach the skills of word reading, spelling, letter 

formation and transcription right from the beginning of our children’s learning journey in EYFS. 

• Children practice reading phonically decodable texts linked to the scheme as soon as they are able to blend sounds and recognise letters.   

• Whilst the children are learning to decode, we also ensure that we foster their love of stories and reading by providing picture books for them to take home too so 

that our parents can share books with their children beyond what they can read independently. 

• Non-negotiable story time is plan for in every class to ensure that children have the opportunity to listen to a story read to them daily.  This is also an opportunity for 

teachers to discuss books and authors with the children and to model high quality reading fluency. 

• English teaching and learning is carefully planned and sequenced using the Literacy Tree scheme of work.  Quality texts are selected to motivate and interest our 

children and to provide a rich experience reflecting the culture and diversity of modern Britain and the wider world.  Skills of spelling, reading comprehension, 

transcription and composition for writing are taught through the context of these texts, alongside the development of grammar and punctuation in line with 

National Curriculum expectations. Activities to practice speaking and listening skills are incorporated within these sequences including drama, discussion, debate and 

performance.   From an early age, our children write purposefully across subjects and genres, systematically developing their confidence and skills as writers. 

Impact 

By the time our pupils leave us at the end of KS2, they will: 

• have developed competency, knowledge and skills in all areas of literacy. 

• be able to read easily with fluency and understanding.   

• have an embedded love of reading.  They will know how to select reading materials suited to their interests and also have the confidence to branch out in order to 

continue to broaden their reading experiences.  Reading will be a part of their lives. 

• have a growing vocabulary and the confidence to use and apply ambitious words in both spoken and written English. 

• have excellent understanding of spelling conventions, syntax, grammar and punctuation. They will be able to write clearly and accurately, adapting context and style 

for a range of purposes and audiences. 

• have excellent skills of oracy and be confident and able to articulate their learning verbally.  They will be able to discuss, elaborate and explain their ideas and 

understanding.  They will be competent in the art of speaking and listening, participating in discussion, debate and drama activities including performance. 

• have an automatic, fluent handwriting style which is neat and legible. 

• understand when and how to use technology to enhance outcomes and as a learning aid, being prepared for next steps in their education and for life in modern 

Britain. 
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Through regular, robust monitoring of outcomes, we will continually assess the impact of our English curriculum and use this information to continue to develop provision 

for our children. 

 

Links to Research 

Publication Selected Recommendations How are we applying these to our Curriculum? 

The Reading Framework, 
DFE, July 2023 

 
 
 
 
 
 
 
 
 
 

The key messages from the DfE Reading Framework are the 
importance of high-quality phonics instruction, systematic teaching 
of reading, fostering reading for pleasure, teaching fluent and 
expressive reading through modelling and practice and developing 
language comprehension through rich book based talk and 
discussion.  The framework emphasises that reading is 
fundamental to a child’s success in all areas of education and life, 
and it provides guidance on how schools and teachers can support 
all pupils to become confident, skilled readers. 

• Fidelity to the Little Wandle SSP, staff training, Literacy Tree 
supplementing the SSP with progressive planning enabling 
teachers to adapt to meet the needs of the children in their 
classes. 

• High quality texts chosen to reflect diversity and also to 
meet the interests of children foster love of reading, book 
talk sessions in classrooms provide opportunities for 
teachers to discuss genres and authors thus broadening 
children’s reading experiences, all children take home a 
reading for pleasure books to foster love of reading beyond 
what they can independently access, designated reading 
time daily to enable teachers to share a story for pleasure 
with the class. 

• Ample opportunities for reading aloud and modelling 
fluency, Little Wandle fluency texts maintain focus on 
reading fluently beyond phonically decodable texts, 
interventions focus on reding fluency, use of Rasinski’s 
fluency rubric to asses and track progress in fluency, explicit 
teaching of reading includes prosody from EYFS onwards,   
language comprehension is developed through rich book-
based talk in all classes. 
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Dfe Writing Framework 2025 Summary of the main messages in the writing framework: 

• Writing is complex 
Writing places significant demands on pupils working memory and 
so it is vital to teach it in a sequenced way that helps manage 
those demands. 

• Teach handwriting and spelling in reception 
Teaching handwriting and spelling (transcription) from the 
reception year is crucial to ensure that those skills become 
automatic for the children.  This will free up their working memory 
for composition. 

• Sentence instruction is essential 
All writing is made up of sentences. Knowledge of grammar helps 
pupils to control sentences and convey meaning but it does not 
support their writing fluency when taught in isolation. 

• Spoken language is as important for writing as it is for 
reading. 

Pupils should compose orally when they are developing their 
transcription skills.  This can still be valuable even when they can 
transcribe fluently. 

• Quality is more important than length 
Pupils need to master the foundations of writing-handwriting, 
spelling and sentence construction.  They should not be expected 
to write at length until they are ready. 

• The reception year is vital 
The reception year builds the foundations that support pupil’s 
writing throughout primary school and underpin their future 
success. 

• Identify pupils that need additional support 
It is important to identify the pupils that need additional support 
with writing as early as possible from reception onwards.  Teachers 
can then adapt their style of teaching and make it accessible.  This 
includes giving pupils more time and practice so that they can 
make good progress. 

 

• Schemes of work selected ensure learning is sequenced and 
progressive from EYFS onwards with clear milestones for 
assessment.  Scope for teachers to adapt planning to reflect 
outcomes of formative assessment to close gaps and secure 
progress for all. 

• Handwriting and spelling are rigorously taught in reception, 
keeping up with the act of the Little Wandle SSP. 

• Grammar is explicitly taught through the Literacy Tree 
Scheme of work across school. Learning is contextual, within 
the quality text being focussed upon. Grammar is not taught 
in isolation. 

• Spoken language is prioritised across school in terms of 
pedagogies used and also planned opportunities through 
our schemes of learning for children to participate in drama 
and spoken word tasks as they build skills to prepare for 
writing. 

• Our school’s approach to writing little and often through the 
scheme we have chosen ensures that emphasis is on quality 
rather than quantity.  Clear success criteria and purpose for 
writing enables teachers and children to assess against a 
defined criteria so that expectation is clear. 

• Explicit teaching of writing skills begins in reception in line 
with the schemes we have chosen.  Clear milestones are set 
in reception for transcription and composition and pupils 
rigorously tracked. 

• Teachers use formative and summative assessments as an 
integral part of practice to enable them to see when gaps 
begin to open for individuals.  They swiftly put additional 
support in place and make adaptations to planning to try to 
close these as quickly as possible.  School follow a clear 



  

5 
 

• It will take time to tackle all of the challenges in writing. 
Schools should concentrate initially on teaching high-quality 
transcription and sentence instruction, while gradually developing 
broader writing skills. 

• Avoid focussing too heavily on test preparation 
This can limit the development of skills and knowledge, stifling 
pupil creativity and wider writing development. 

• Leaders must establish the culture and curriculum 
Leaders are responsible for: 
Establishing a positive writing culture 
Developing a well-sequenced curriculum 
Ensuring that all teachers are trained to teach writing 

roadmap for identifying children at risk of having SEND and 
regular SEND spotlight meetings enable teachers to discuss 
concerns with SLT as they arise. 

• The new scheme chosen by the school plus rigid timetabling 
ensures that all children receive a broad and balanced 
curriculum without disproportionate emphasis on test 
preparation. 

• Leaders have provided schemes which they felt were 
needed in the school to help to build skills and knowledge 
amongst staff and also a consistent approach towards 
teaching and learning across the school.  This is 
supplemented by CPD which can be accessed through the 
scheme or through other places such as the LEAD Hub.  The 
English LEAD keeps up to date with new developments and 
initiatives and leads CPD/shares this with staff to ensure 
everyone keeps up to date. 

‘We Need To Talk’ The Oracy 
Commission 2024 

Key Findings: 
The report calls for oracy – the ability to speak, listen and 
communicate effectively to be recognised as the ‘fourth R’ of 
education alongside reading, writing and arithmetic. 
The report recommends embedding oracy across the curriculum, 
providing specialised teacher training, developing new assessment 
methods and fostering a culture of dialogue to prepare children for 
a changing world in the future. 

• The Fourth R 
Oracy should be an equal priority to reading, writing and 
arithmetic, integrating speaking and listening to all subjects. 

• Curriculum integration 
Speaking, listening and communication should be woven into 
every subject and extra-curricular activity. 

• Teacher Training 

• As a school we recognise the refreshed focus on oracy. We 
recognise that our children enter school with poor language 
skills ad vocabulary and that if we are not proactive in terms 
of how we teach, develop and value oracy, this will not 
improve and our children will be disadvantaged as they 
enter the world in the future. 

• Our school places emphasis through our teaching and 
learning policy, on promoting skills of oracy across 
curriculum subjects.  We value children’s voices and strive to 
gain 100% participation in lessons where we promote 
learning through collaboration and talk and value all 
contributions. 

• As we develop our teaching and learning policies and 
practice as a team, we regularly discuss how our children 
best learn and recognise the things that may hinder our 
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Teachers need specific training and ongoing professional 
development to effectively teach and support oracy in the 
classroom. 

• New Assessments 
The report suggests creating new assessment methods that can 
properly measure and value children’s progress in oracy. 

• School Culture 
Schools should foster a culture that prioritises dialogue and 
communication from all students from early years through to 
higher education. 
 

children’s oracy development both from within and outside 
of the school.  We discuss effective teaching and learning 
and promote and share different strategies amongst staff to 
ensure that oracy plays an important role in teaching and 
learning in every class across school. 

• In EYFS, children’s oracy is tracked through Development 
Matters along with each strand of learning.  We are 
currently exploring how we can develop a system which will 
enable us to track, monitor and value oracy across school so 
that we can implement this.  We use the SHREK approach 
towards oracy in EYFS and through Little Wandle focus on 
the skills of promoting pupil voice, understanding how we 
can value it and decide what we can add which is of value, 
rather than taking the lead. 

• We are currently developing our whole school culture and 
approach/pedagogy within school and we will ensure that as 
part of that, we pay close attention to oracy and how we 
prioritise dialogue across school. 

EEF research and reports 
regarding Literacy in Primary 
Schools, ‘Improving Literacy 
in KS1’, ‘Improving Literacy 
in KS2’ and ‘Preparing for 
Literacy’. 

Key recommendations/consistent themes from the reports 
across key stages: 

• Integrate reading and writing 
Reading and writing instruction should be combined in every 
subject to build foundational knowledge and deeper 
understanding, with students learning to recognise the features 
and conventions of good writing within their specific subjects. 

• Develop Language capabilities 
Explicit teaching of vocabulary, spelling, grammar and 
punctuation is crucial for improving writing skills. 

• Support reading comprehension 

 
 

• Teachers plan opportunities for writing across the 
curriculum ensuring that the same standards are evident 
and skills taught are applied across different contexts. 

 
 

• Chosen schemes ensure explicit teaching of vocabulary, 
spelling, grammar and punctuation within the context of the 
text and linked to expected outcomes. 

• All teaching in English is underpinned by quality text 
reflecting diversity and also chosen for motivation and 
enjoyment.  
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Provide a balanced and engaging approach to reading that 
helps both decoding and comprehension, supported by diverse 
literary experiences and activities. 

• Targeted interventions 
Implement high-quality, structured interventions for struggling 
students, using accurate assessments to identify and meet their 
needs effectively. 

• Subject-specific literacy 
Prioritise and teach literacy skills that are specific to each 
subject area across the curriculum. 

• Structure and support for writing 
Help students to break down complex writing tasks by providing 
sentence starters, planning support and checklists for review, 
allowing them to monitor and improve their own work. 

• Foster Engagement 
Emphasise the motivation and active engagement with 
different genres and media to develop a genuine interest and 
persistence in reading and writing. 

• Utilise structured talk 
Provide opportunities for structured talk, such as debates or 
presentations to build speaking and listening skills and support 
literacy development. 

• Emphasise modelling and practice 
Teach writing composition strategies through clear modelling 
and supported practice, building from foundational 
transcription and sentence construction skills to more complex 
composition. 
 

 
 
 

• Children are supported with targeted interventions such as 
phonics, precision teaching, Reading Rocketeers, Fluency, 
Language for Thinking, individual reading practice.  We also 
implement interventions which have been suggested by 
external professionals for individual children. 

• Subject Leaders monitor standards of literacy specific to 
their subject area and promote high expectations. 

• Teachers plan a range of adaptations to enable all children 
to meet the learning intention.  Success criteria are clear and 
enable teachers and pupils to remain focussed on desired 
outcomes and pupils to be able to self-assess to ensure that 
they have met their targets and improved based on previous 
attainment. 

• Writing genres are mapped out across the school to ensure 
coverage, balance and variety over time. 

• Focus on oracy through the schemes which we have 
selected.  In our classrooms children’s voices are valued and 
our chosen pedagogies ensure that children have the chance 
to talk, work collaboratively and rehearse responses 
frequently. 

• The schemes we have chosen provide ample opportunities 
for explicit modelling and also provide WAGOLLS to ensure 
high expectations in line with year group outcomes to 
secure quality. 
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How learning in the Early Years Foundation Stage provides a range of experiences and a secure knowledge base, on which the 
curriculum in English builds. 

 
In EYFS, there are seven areas of learning and development that set out what providers must teach the children in their settings. All areas of learning and 
development are important and inter-connected.   
Three prime areas are particularly important for learning and forming relationships. They build a foundation for children to thrive and provide the basis for 
learning in all areas.  
These are the prime areas:  
• Communication and language  
• Physical development  
• Personal, social and emotional development 
Providers must also support children in four specific areas, which help strengthen and develop the three prime areas, and ignite children’s curiosity and 
enthusiasm.  
The specific areas are:  
• Literacy  
• Mathematics  
• Understanding the world  
• Expressive arts and design 
 
The areas pertinent to the English curriculum are: 
Communication and Language  
The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth interactions from an early 
age form the foundations for language and cognitive development. The number and quality of the conversations they have with adults and peers throughout 
the day in a language-rich environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say with new 
vocabulary added, practitioners will build children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, 
rhymes and poems, and then providing them with extensive opportunities to use and embed new words in a range of contexts, will give children the 
opportunity to thrive. Through conversation, storytelling and role play, where children share their ideas with support and modelling from their teacher, and 
sensitive questioning that invites them to elaborate, children become comfortable using a rich range of vocabulary and language structures. 
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Literacy  
It is crucial for children to develop a life-long love of reading. Reading consists of two dimensions: language comprehension and word reading. Language 
comprehension (necessary for both reading and writing) starts from birth. It only develops when adults talk with children about the world around them and 
the books (stories and non-fiction) they read with them, and enjoy rhymes, poems and songs together. Skilled word reading, taught later, involves both the 
speedy working out of the pronunciation of unfamiliar printed words (decoding) and the speedy recognition of familiar printed words. Writing involves 
transcription (spelling and handwriting) and composition (articulating ideas and structuring them in speech, before writing). 
 
Throughout EYFS, we have set out clear milestones to enable the children to work towards achieving the Early Learning Goals in each of the areas. 
Communication and Language ELG: Listening, Attention and Understanding Children at the expected level of development will:  
• Listen attentively and respond to what they hear with relevant questions, comments and actions when being read to and during whole class discussions and 
small group interactions.  
• Make comments about what they have heard and ask questions to clarify their understanding.  
• Hold conversation when engaged in back-and-forth exchanges with their teacher and peers.  
Spealing ELG: Children at the expected level of development will:  
• Participate in small group, class and one-to-one discussions, offering their own ideas, using recently introduced vocabulary.  
• Offer explanations for why things might happen, making use of recently introduced vocabulary from stories, non-fiction, rhymes and poems when 
appropriate.  
• Express their ideas and feelings about their experiences using full sentences, including use of past, present and future tenses and making use of 
conjunctions, with modelling and support from their teacher. 
 
Literacy ELG: Comprehension Children at the expected level of development will:  
• Demonstrate understanding of what has been read to them by retelling stories and narratives using their own words and recently introduced vocabulary.  
• Anticipate – where appropriate – key events in stories.  
• Use and understand recently introduced vocabulary during discussions about stories, non-fiction, rhymes and poems and during role-play.  
ELG: Word Reading Children at the expected level of development will:  
• Say a sound for each letter in the alphabet and at least 10 digraphs.  
• Read words consistent with their phonic knowledge by sound-blending.  
• Read aloud simple sentences and books that are consistent with their phonic knowledge, including some common exception words.  
ELG: Writing Children at the expected level of development will:  
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• Write recognisable letters, most of which are correctly formed.  
• Spell words by identifying sounds in them and representing the sounds with a letter or letters.  
• Write simple phrases and sentences that can be read by others. 
 
In our school, we have set out the milestones for progression towards reaching the Early Learning Goals as follows: 
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Literacy Tree 
EYFS English Curriculum 
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Key Stage 1 ENGLISH Curriculum Overview Cycle A 
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Key Stage 1 ENGLISH Curriculum Overview Cycle B 
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Year 3/4 English Curriculum Cycle A 
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Year 3/4 English Curriculum Cycle B 
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Year 4/5 English Curriculum Cycle A 
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Year 4/5 English Curriculum Cycle B 
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Year 6 English Curriculum  
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Progression Documents 
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